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A Title I/ESEA summer project for educationally deprived children (K-6) in Wichita,
Kansas, is described and evaluated. One major objective of the project was readi
improvement. Other objectives included improving the- children’s verbal functions,
self-image, attitude toward school and education, daily attendance, physical and
nutritional health, and social and emotional stability. The summer project was
composed of a program for delinquent and neglected children, a post-kindergarten
programs, a summer camp program, a nature study program, and a home repair and
improvement program. Objectives, procedures, evaluation strategy, data presentation,
and comments about the results are noted for each activity. Checlists, tables, and
questionnaires used for evalvative interpretations are included. A collection of
nonstandardized data-gathering instruments is contained in the appendix. (RT) '
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INTRODUCT ION

Prior to the beginning of summer school, 1968, there was a felt need
among school administrators and teachers to provide for a continuation of
Title 1 activities through the summer session. On March 18, 1968, a revised
project application for finaqcigl funding was filed. This application
requested, an additional $414.792.00 for supporting a Title I summer school
program. The project application requested funds for projects in both
instructional and serviée areas. Instfuctiqnal projects were business
education; reading, post-kindergarten, head start, nature study (outdoor
educatiun§,.summer scholarships, programs for delinquent gnd,neglected
children, home repair and improvement, fo;ward bound and an experimental
summer school project. Service area prqjepts.were gt;endance aides
(pre-service orentation), a reading proce@greg_mggugl workshop, in-service
training in cu;riculunxwo;kshqps, and a workshop in sensitivity training

for teachers of culturally deprived pupils.

No formal evaluation was planned for anf‘service:area project. In
addition three ihstructional project areas were not formally evaluated.
These were head start, summer school scholarships, and suﬁmer reading. The
summer corrective reading received'so&e evaluation thfough the ekperimental
summer school reédingJéontrbi groups. 'Summeruréading is conducted in the

same manner as thé’academic"yeaf readihg prdgfan:which is eritically eval-

uated” each year.

oo

General project objectives were the same as for the academic year
projéct. They related to five broad areas with two or more objectives for

each. ‘These objectivés were as follows:




A.  Achievedent 2
1. To improve performance sy weasured by standardized
achilévessnt tests | /l
2. To improveé clapgraon ﬂétfﬁvﬁﬁci‘ fn resding sgyj;n&
| usyal éxpectarions . 5 .
B. Ability | |
1. To i&pwvs etifidimiin’ verbsl functioning |
2. 76 impiove chfldrens’ nonwvérbal functiontng
C. Attitudes | - s
t.. To idprove the childrens' self-image ( ::
3., To change (in & posteive dirvection) thefr ceei’i_éée&'
coward gukool dnd eddestion - |
3. To ingteass their sspeceations of succeds ih d@ﬁwt
b. Behavier e
1. o 1(&{52‘6’% the a’ﬁﬁd‘ésm' AvVErage dsuy sﬁenﬂéﬁp‘é
2. To itqptovc the twtdim pawat of uchoaly (to dtcumg &hc-
| dmpout rate)
E. Conditions Relqt:gd to Ledrning
’1'. To impirove the physical tmug;h of children
2. To improve the nutritiongl hedleh of the ehudhn
3. To improve the childrens’ amuoml and social unbui;y
and /ot that of their families t

Yo
!

Not 411 of thé objectives as sgared above related éi,ﬂ:ﬁc’ty to &

gpéeific sudimer schodl pr'ojich Some were more clesely d!ir‘?t;ua tovard
' ")
an academic year project.
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The short length of summer schocl precludes most ewvaluation that is
mainly cbjective in nature where an attempt is made to measure improvement
(e.g. reading grade level) by means of pre and post standarized test instru-
ments. The question becomes of concern in the cxperimental summer school
project where the results of summer corrective reading were inconclusive.
Can one safely say the program was not effective? rerhaps the measuring
instruments are not critical enough to discern progress over a very short
period of time. Most arcas of the experimental summer school were deemed
by parents, faculty, and pupils toc have been b;neficial and to have met

objectives.

The summer program for delinquent and negiected children provided
instruction in art, business, homemaking, shop, physical education, lan-
}u guage arts, reading and provided for the services of a counselor. While
§~ most objectives of the delinquent and neglected programs were met, the
program was terminated at the end of summer school because of the high

turnover rate of institutional enrollments.

;:I Emphasis in the post-kindergarten project was placed on langugge

: development. Other activities were aimed at providing learning experi-.
‘5;] ences which would enhance the pupils' readiness for first grade reading.

j This project was considered worthwhile.

A

3 In the forward bound program, pupils were given an opportunity to

é,L participate in a two week summer camp where activities available were

i,M horse riding, swimming, canoeing, fishing, riflery, hiking, archery, and

? - gsoftball. Most short range goals of the program were met by a majority of
E ] the participants.

T it A, £ O A A SN . AW




A project to provide outdoor education or nature study combined with
science received much enthusiasm, particularly from teachers of the course,

Learning seemed to be an exciting thing, looked forward to eagerly each day.

A home repair and improvement program was continued afiter the first
summer of successful experience in 1967. The field experience provided
for in this program gave boys an opportunity to learn home repair skiils
Quch &8s painting, catbentry, fence repair, masonry, and yard care. The
program met with a high degree of success. A summer class in business

e&ﬁcatidd was instituted., While the enrollment in the cléSS'was disap~

pointing, the content of the ciass was beneficial to participants. The

pupils were provided with learnings which were practical in nature,
. i

In summary, most agpects of the summer school project were benefi- 1

cial and worthwhile to the pupils who were enrolled
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EXPERIMENTAL SUMMER SCHOOL

Each year children residing in low~socio-economic areas are below
degirable grade levels in reading skill, language development, and
comprehension, ' In view of this problem, the Wichita Public Schools
begaﬁ an exﬁerimental summer school program that would aim at helping
étudents experience higher achievement gains in reading skills and
improve daily school attendance. Supportive activities (physical
education, science, arts and crafts, field trips, and breakfast) were
provided with the reading classes to provide incentives that would

encourage better summer school participation.

OBJECTIVES

1. To provide aﬁ incentive for. children to attend summer‘school
2. To improve summer school attendance

3. To increase the student's expectation of school success
4, . To promote better social relationsbips

5. To obtain higher achievement gains in reading skills

6. To improve the nutritional health of the student

PROCEDURES

© Two elementary schools were selected as experimental summer schools.

One school was predominately surrounded by low income, Cauéasian fami-

lies while the other was predominately surrounded by low income, Negroid

families. Both programs were, therefore, designed to focus on the

" needs' of the educationally deprived students in low income areas.

et AT AL e,




Students were selected for the reading classes on the basis of
retardation in reading as indicated by standardized test scores,
'Other selection criteria included: (1) posirive attitude‘expressed
toward the s"mmer reading prcgram
‘profit from summer supplemental reading instruction, and (3 renom-
umndation for the student to enter the sunumr reading progranxb)

Leacher, counselor, or principal

Teachers were,seiected‘fpr,reading.clasées because they had dem-
onstrated succees in teaching and had expressed interest in,teaching
reading. Many of the teachers had taught corrective;reading~durtng the

previous school year.

The teachers waried their:anproach Sometimes they worked with ‘
groups as a whole, and at other times, they worked with varying sizes :
of groups and 1ndividua1 stucents. Also, a wide variety of classromm e
reading activities and instructional materials-were used. Some of the
activities were: silent and oral,reading-from biographies,ntravel,»etc;, ‘:
reading the newspaper, drawing pictures that represemt the characters
and/or theme of the book, doing.gglljgglg'character~skits with the
librarian, reading instruction (individualized) with the typewriter,
reading instruction (individualized) with puzzles, and reading instruc-

tion (group) with the overhead projector and dictionmary,

Post-Kindergarten

The Experimental Summer School;conducted a Post-Kindergarten pro-
gram to provide additional experiences for those pupils who needed

further pre-reading experiences before they entered the first grade.




While the needs of the students varied, the most crucial academic
needs seemed to be in the area of reading. Although reading was the

major focus of the summer program, other activities were provided with

the reading classes to act as incentives for summer school attendance
as well as to provide educational experience in these areas. These
activities were: physical education, science, arts and crafts, field

‘ trips and breakfast.

The Experimental Summer School had a daily enrollment of approxi-
mately 355 students. The summer school staff included 2 principals,
29 teachers; 2 librarians, 2 secretaries, and 16 aides (10 teacher
aides and 6 Neighborhood Youth Corps aides). The school opened at
7:30 a.m. and served a fr;e breakfast which the students attended on

a voluntary basis. Then the academic school day b~~an at 8:00 a.m.

and ended at 12:00; thus, the students attended summer schaol four
hours each day. The students were placed in the Post-Kindergarten

] o : prégranfér in grades 1 - 6. The Post-Kindergarten program was a self-

contained class unit. All of the students in grades 1 - 6 attended

A AR T
Wi‘l_,r’i PR
s

a daily program with the schedule being divided into the following

4
i

activities: reading, arts and crafts, science, physical education,

field trips, and breakfast (optional).

Reading Classes

IR SN S SR SN (el o A AR R N R
F= {

All students (grades 1 - 6) were scheduled in a reading class‘for(

| et |

doiiaind

N Il
o

two hours each day. The classes contained an average of eight students,
?.- A reading teacher and part-time teacher aide were present to assist

the students.




Although this program provided varying instruction, great emphasis was
placed on language development. It was hoped that this program would
enable the children to become rezdy for reading activities in early

first grade.

The Post-Kindergarten program of the experimental summer school
had a total enrollment of 67 students. They were place& into a tptal
of five classes with twelve to fifteen students per class. The staff

included five teachers and five part-time teacher aides.

The Post-Kindergarten program was a self-contained class unit.
The school day began at 8:00 a.m. with a free breakfast that was .
served in the classroom. The remaining part of the school day was
spent in a variety of learning experiences that werevconducted inter-
mittently with field frips, playground activities, rest periods, mid-
morning snack (juice at 10:00 a.m.), etc. More specifically thé
E learning activities included: listening to stories, picture inter-
pfetation, color interpretation, practice with meaningful language
patterns, conversational speaking practice with video tape machine,
i field trips, bus tours, art and music activities, physical fitness

activities, and nutritional activities.

Science and Qutdoor Education

Science and Qutdoor Education was included in the Experimental
Summer School curriculum to give the students the opportunity to study °
science beyond the four walls of the classroom., This program encouraged
student involvement, and it was hoped that the increased student involve-

ment would enable the student to see reality as it exists at the moment
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of study. The Science and Outdoor Education program was a part of the
incentive curriculum of the Experimental Summer School. Although this

incentive prcgram was expected to encourage regular attendance, it was

anticipated that the students would ingrease their knowledge of science,

“‘especially natural science.

All students in grades 1 - 6 were scheduled into Science and Outdoor

Education. At one school the students attended science classes 5 hours

-eééh week while students at the other attended 3 1/3 hours each week.

The average gnrollment was fourteen students per class. The staff in-
cludgd 3 teachers (2 full«time and 1 part~time) and 3 part-time teacher

aides.

- Program concentration was based on experiences availéble on the
school grounds or in the immediate area, Longer field trips were
sometimes taken to further develop some area of the curriculum. The

program activities included: 1leaf study (observe and classify); rock

' collection} small animal collection (1ive specimens for students to-

observe in the classroom) ; microscopic study; plant and animal s tudy
(identification, classification, and mounting) ; plant study; integra-
tion of science with other areas (library books used to make créativé

drawings and figures); and field trips.

Arts 3;;_4 Lrafts Classes

All students in grades 1 - 6 were scheduled into the arts and
crafts classes each day. The students at one school attended arts and
crafts classes 3 1/3 hours each wezek while the students at the other

attended 2 1/2 hours each week. The classes usually contained fourteen




‘crafts classes would stimulate pupil interest and .enthusiasm and thus : ]

10

students. The staff included 3 teachers (2 full-time and 1 part—timé)
and 3 part-time teacher aides. All of the teachers had previously

taught erts and crafts classes,

The arts and crafts classes werc a part of the incentive program

of the Experimental Summer School. It was anticipated that the arts and

help the student maintain good summer school attendance. In addjtion, ©

it was hoped that the students would learn fundawmental arts and crafts

- skills,

Since students were placed in the arts and craffs classes aééording
to grade level, the class activities were orxganized so they would be
appropriate to class, age and ability level. Although group instruqtion
was used, most of the”instruction was individualized, and special guid-
ance was offered by the teacher and teacher aide throughout the clasg o {
period. Students were encouraged to display their projects around thg :
élaésroom. Some of the projects included: drawings, paintings, mobiles,
paper mache figures, clay figures, pencil containers, fans, burlap de-

signs, thread designs, and metal work.

Physical Education

The physical education classes were included in the incentive
activities program of the Experimental Summer School. It was antipi-
pated that the students would enjoy the program.and would, therefore,
maintain good summer school attendance. In addition, it was hoped that

the students would improve their physical skills.
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Aqap;qg c}as§e§,w’the;§§qdents pt.bna-schopl attendéd:physical education
;-'9}?§$9§:? 1/3'hqgrs each week while the~studé§t§vatAthe otﬁef.atténded
“32;2[? ?égysggchiﬁggk. -An éve;age of 21,spudents,wéfe-enrnlled in each
tp?yg%&ﬁ{ 9§ggat§9n;p}as§. The staff ;ndludgd 2~tchhers'th had taught

-:Phys;9a1 educatipnﬁqlassgs during the prewious sphoql year.

| :were pr1mary goals while proflciency in phjsical skills was a secondary |

. @ach class, and partzcular attention was given to the selection:.of’
‘3"enjoyab1e" aqt1v1ties. Some of the activxtles 1nc1uded. voiiéyballg
A softball dodgeball, -soccer;, relay raciqg, tumbling, hfgh Jumping,

ag4 callsthenics. et ol aae
' ib’ _t"_. {,‘ “:, ' . ; . Ll R '. ' o . :. ..‘ _ ,- 2t ."4 -
o gg?scgglly;jpg $ygfrggd§gg glasseg. Two librarians and one. oart1;1me

library aide provided the library services that were available from q:OO

_to 12:00 each morning, Summer school students,  non-summer school stu-

~ mentioned some of the books and methods that might encourage the cyil-.

11

A1l students in grades 1 - 6 were scheduled into the physical edu-

" The’ enJoyment and paxticipation of physical education aqtivities

goal, Thusg, the teachers selected activlties that were appropriat? for

The 1ibrary program assumed an. inteoral role in proyiding materials, ‘

dgqts,-and parents were encouraged to visit the library. One-librarian
scheduled parent discussions. At the parent discussions, the liprariam
drer. 0 read more frequently.

. Reading classes were regylarly schedgled into_thé library, Stu-

dents_were assisted in the selection of reading materials thatwwhre in
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keeping with their reading levels and interests. Story sessions were
initiated in the Experimental Summer School library program to make the
library visits more interesting. One librarisn used tall tale charac-
ters (folk tales that were used in group discussions and identification.
skits) for this session. Also, stories were told and discussed with
the students, and then the students would act out the skits that the
librarian had prepared. Other activities included: library organi-
zation (card file), dramatizations, book and author discussions, and

games,

Breakfast

Frequent - tardies and absences during previous summer schools re-
sulted in the providing of a breakfast and mid-nwfning snack. In
addition to meeting the summer school attendance need, it was hoped
that the breakfast would meet a nutritionai need, at least for some

of the children.

Food provided for the breakfast and mid-morning snack was pre-
pared at a local high school wheres kitchen facilities were available
and transported tc the Experimental Summer School where it was served
by teacher aides, The menu usually consisted cf cereal, roll, fruit
(juice or fresh fruit), and milk. Juice was also served as a mid-
mornin:, snacl, and sometimes the students were served a roll in

addition to the juice.

All students in grades 1 - 5 were invited to attend the free
breakfast at school each morning from 7:30 to 8:00, The post-

kinderzarten students were served breakfast in their classroom each
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morning at 8:00. Although all students were encouraged to eat break-
fast at school, breakfast attendance was voluntary. The mid-morning

snack was also served on a voluntary basis at 10:00.

. Qutdoor é;.;pegiéﬁ ces

The outdoor experiences were of two types, field trips and over-
night camping. Althougﬁ the teachers often combined the field trip ’ ?
experiences with the regular class learning activities, the ‘primary ’
purpose of the field trips was to promote gzood school attendance.
- The field trips werz taken during school hours, and they Included
~ such naturé study activities as: animal collections, rock éollections;
plant identification, and scientific discoveries (observation of
.- nature) . Other field trips involved visiting specific places such-as?
hotel, aircraft plant, sheep farm, park, fire department;, nu;se:yax'
.amuseum,;andhcowtawn. The Experimental Summer School.conductgd,oneV
extended cutdoor experience (field trip). during which-the’school‘day
.- was extended- three hours.. The activities for this experiehce were -

fishing and nature study.v

The overnight camping experience was held at a local camp; 'The

camping experience was an incertive activity which, it was anticipated,

would encourage good school attendance. In addition, it was: hoped .
that the camping woulé enrich the student's knowledge of nature study,
scientific discovery, and social living (assuming responsibility,

getting along with others, etc.). The students arrived at the camp

about 6:00 p.m,, arnd they returned. about noon the following day. One

school invited all students in.grades 1 - 6 to attend the camping
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experience while the other school invited all students-in grades 3 - 6
to attend., The activities were planned and supervised by the teachers
and pringipals., The activities included: nature study, scientific

observation, fishing, swimming, hiking, and competitive game activities,

EVALUATION STRATEGY

Both test and non-test sources of data were used in the evaluation
of the Experimental Summer School. Appropriate pretest and posttest
forms of the Oral Reading Inventory and Stanford Reading Test were given

to pupils in grades 1 - 6 to assess their reading achievement and prog-

ress. Non-test sources of data for the evaluat:.on included: ESS Stu-
dent Questionnaire, Non-ESS Student Questionnaire, ESS Parent Question-
naire, ES§S Faculty Questionnaire, Arts and Crafts Project Checklist,
Physical Education Progress Record, Library Record, classroom observa-
tion of rapdonﬂy selected pupils, attendance records, home visitation
with randomly selected parents, and interviews with principals,”teachers,
pupils, and parents., Copies of the questionnaires are included in the

appendix,

The following schedule presents the source, date and persons

completing the data:

Source Date Person Completing
Stanford Reading Test (pre) June 10-June 14 Pupils (grades 1-6)
Oral Reading Inventory (pre) June 10~June 14 Puéils (grades 1-6)
Arts and Crafts Checklist June 10-July 19 Arts & Crafts Teachers

Phys. Ed. Progress Record June 10-July 19 Phys, Ed. Teachers
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Source | Date Person Completing
Attendance Recor& . i June 16-3u1y ig, :Teachers
Pupil Information Form June 10~5u1y 19 Reading Teachers
Library Record ' June 10-July 19 " Librarians
Périodié‘obsefvations of Pupils June 20-Jualy 17 Evaluator
St#nfbrd Reading Test (post) July 15-July 19 Pupils'(grades 1-6)
Oral Reading Inventory (post) July 15-July 19 Pupils (grades 1-6)
Pareng Queétiénﬁairé July 15-July 22 Parents
?upildQﬁe;tionhaire Jul& 17;Ju1; iés | Pupils (grades 3-4)

Faculty Questionnaire July 17-July 19 Teachers & Principals

A x

PRESENTATION OF DATA B

I TR

Post-Kindergarten

The post-kindergarten teachers received a péht-kihdéfgaftghié§a1uagidh
sheet in aﬁ@ition to the facuity questiéhnéire.. The quéétiﬁhuéiré"asked
the teachers to rate the‘apprbpriateness of the ﬁrogféﬁ'saébalsAéﬁh aptivi-
ties and the pfogress of pupils in this prbgram. A1l of the teachers |
returned the questionnaires. The results of the ratings are éréséﬁted in
Tables 1 and 2, The tables reveal that the téachers highly agree on the
appropri;teness of the goals and activitie$( Acceptanqé of self ahd‘
establishing self-vorth received the highest rating for appropriateness

while the pupil-dictated stories, literature appreciation, and ‘the" .

nutritional program received the next highest ratings,
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TABIE 1
RESPONSES OF EXPERIMENTAL SUMMER SCHOOL TEACHERS CONCERNING
APPROPRIATENESS OF 1968 POST~KINDERGARTEN GOALS AND ACTIVITIES
N=25
Number of Teachers
Responding
o U
. 2 2N
3§ .85 89
@ o =K oo
"L S8 &as
.5 o S DAEXHSS ;
& & aﬁgﬁguH ;
Goal or Activity oS 2258528 ,_‘
\ , _ |
Creative picture interpretation 5 . .
Pupil-dictated stories 3 2 i
; Literature appreciation j 2.
Practice with meaningfyl language patterns 2 2 1
Building vocabulary 301 1 3
Improved articulation and enunciation 3 2 E
Acceptance of self; establishing self-worth 4 1 ;
Building meaningful social relationships 1 4 E
Acceptance of errors; openness to experience 5
3 Non-verbal expression (art, rhythm, etc.) 5
3 Sharpened visual and auditory discrimination 2 3
Likenesses and differences in visual and oral media 1 &
Mathematical concepts of size, position, time 4 1
Successful learner behavior 2 3
1 Observation skills--generalization about environment 5
|
z Physical coordination 5
%
i
f’ Body development and exercise 4 1
Nutritional program 3 2

Health habits, body care . 1 3 1

PO S




17
TABLE 2

RESPONSES OF EXPERIMENTAL SUMMER SCHOOL TEACHERS CONCERNING
PUPLL PROGRESS IN 1968 TITLE I POST~KINDERGARTEN PROGRAM

N=35
Number of Teachers
Responding
®© v u o0
7] 1] 1] 0
9 0 o o
8 bhobaobg
W OWOm O O W
o ol ol -
e e 3 3 ag
S 60D M0MA S0/ 80 O O
A EAE o daw
ol N o b m
TETETE 80
Goal or Activity ogmzoo:s—mzu
Creative picture interpretation 2 2 1
‘Pupil-dictated stories 1 1 2 1
Literature appreciation 1 2 2
Practice with meaningful language patterns 2 2 1
Building vocabulary 1 2 2
Improved articulation and enunciation 1 2 1 1
Acceptance of self} establishing self-worth 3 2
Building meaningful social relationships 4 1
Acceptance of errors; openness to experience 1 2 2
Non-verbal expression (art, rhythm, etc.) 2 3
Sharpened visual and auditory discrimination 1 3 1
Likenesses and differences in visual and oral media 2 1 2
Mathematical concepts of size, position, time 3 1
Successful learner behavior 1 2 2
Observation skills--generalization about environment 1 3 1
Physical coordination 1 3 1
Body development and exercise 1 2 1 1
Nutritional program 2 3
Health habits, body care 1 2 2
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The post-kindergarten class enrollment ranged from twelve to fifteen
students, Although two pf the five classes had an enrollment of twelve
pupils, several teachers reported thirteen pupils or more were making
progress in some areas .(a rating of progress for thirteen students would
indicate eighty-six percent to one hundred percent of the students were
progressing in an area), The highest number of students were rated as
making progress in non-verbal expressions and the nutritional program,
The teachers almost unanimously agreed that more than half of their

students are making progress on most of the goals and activities listed.

The post-kindergarten teachers were asked about the optimum length

of time per day ;hat pupils should attend the post-kindergarten program,
The teachers unanimously (one hundred percent) égreed that three hours

is the optimum length of time for the summer program. Two teachers listed
the length of time (four hours) as the major weakness of the program. One
teacher commented, '"the children became restless after three hours."
Another teacher suggested that the pupils be included in the science and

arts and crafts program.
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Questionnaires

Questionnaires were administered to pupils, parents, and faculty
members. All of the third and fourth grade pupils at the Experimental
Summexr Schocl responded to the items on the ESS Student Questiocmnaire.

A gecond group of third and fourth grade pupils attending a regular sum-
mer school program (non-experimental, but Title I) responded to the
items on the Non-E5S Student Questionnaire. This second group of third
and fourth grade pupils was selected because the"pupils’ educational
backgrounds, socio-economic levels, grade 1evéls, ages, and race were
very similar to the third and fourth grade pupils attending the Experi-
mental Summer School. All questionnaires to pupils were administered

at the summer school by an evaluator. Faculty questionnaires were

given to all members of the Experimental Summer School faculty for self-
administration. All Sf the faculty questionnaires were completed.and
returned. In addition to the pupil and faculty questionnaires, twenty-
four parenis, who had children attending the Experimental Summer School,
were asked to res?ond to the ESS Parent Questionnaire. The parent
questionnaires were administered orally and individually by an evaluator
at the parents' homes. A total of twenty-one parents were interviewed

(three parents could not be located by phone or home visit).

The pupil, parents, and faculty questiqnnaires'contained similar
questions relating to attendance, attitude, general learnings, specific
learnings, incentive classes, incentive activities, social relatioms,
effective and ineffective aspects of the Experimental Summer School.
Responses to the items were placed in one of the five response columns.

Response columns on the parent and pupil questionnaires were: very

UMY o el R e b N TR A IR, B T . -
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helpful, some help, little help, no help, and harmful; the response
columns on the faculty questionnaire were: strongly agree, agree a

little, neither agree or disagree, disagree a little and strongly disa-

gree. In the analysis of the data, very helpful
listed as very positive responses; some help and agree a little are
listed as moderately positive responses; litt:e help and neither agree
or disagree are listed as neutral responses; no help and disagree 3

little are listed as moderately negative responses; and harmful and

strongly disagree are listed as very negative responses,

Data listed in the following tables are available to provide dif-
ferent insights into attitudes toward school in general and toward the
Experimental Summer School experience in particular, Although it was
originally planned to compare and/or contrast the responses of the
Experimental Summer School pupils with those of the Non-Experimental
Summer Schqol pupils, it can readily be observed that the responses of
the two groups are very similar in all areas. An obvious limitation
was present throughout the interpretation of the data.~ This limitation
concerned itself with the realization of how much change can one really

expect after twenty-eight half-days of summer school instruction.

Table 3 shows how pupils, faculty members, and parents responded
concerning Experimental School benefits to pupils. After reviewing the
data it is apparent that most of the items consistently received very
or moderately positive responses. The modal'response contained a posi-
tive rating range of 80 - 89% while only eigﬁt responses received a

positive rating of 50% or below.
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TABLE 3
HOW PUPILS, FACULTY MEMBERS, AND PARENTS RESPONDED
CONCERNING EXPERIMENTAL SUMMER SCHOOL BENEFITS TO PUPILS
Responses & Fercentages
Positive Negative
> >
-1 —
[ 9
u i 2y
@ © ®
H H N
- L] < )] ™
4 ® 3 W W
. o O o (o] Q
Area of Benefit and Groups Surveyed > = & =2 >
A, Attendance
1. Improve school attendance?
Experimental Summer School Pupils 68% 184 7% 5%
Non-Experimental Summer School Pupils 53% 37% 6% 3%
Faculty 17% 41% 35% 5%
2. Improve school tardies?
Experimental Summer School Pupils 52% 21% 15% 8% 2%
Non-Experimental Summer School Pupils 53% 37% 6% 3%
B. Attitude
3. Enjoy attending school more?
Experimental Summer School Pupils 61% 22% 10% 4% 1%
Non-Experimental Summer School Pupils 56% 25% 12% 3% 3%
E} Parents 66% 23% 9%
] .
El 4., Better attitude toward school?
-
;[ Experimental Summer School Pupils 60% 27% 10% 2%
E ‘ Non-Experimental Summer School Pupils 43% 40% 6% 6% 3%
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Positive Negative
> >
=i i
L@ )
e 2 ~t +J
© © 1Y
> @ 8 8 o
8¢ 5 © 8 B
> = = & >
5. Better attitude toward teachers?
Experimental Summer Schocl Pupils 60% 237 114 1% 3%
. Nom-Experimental Summer School Pupils  59% 15% 21% 3%
Teachers _ " 14% 44% 35% 5%
6. Student attitudeg viewed by teachers?
School attitude (improved) 50% 35% 8% 5%
Educational aspirations (higher) . 5% 447 477 27
Schoal success (higher expectation) 14% 61% 20% 2%
Motivation (greater) . 35% 507 147
Cr- tivity (improved) 35% 417% 23%
Perseverance (greater) 5%-582 26% 2% 2%
C. General Learnings
7. Want to learn more?
Experimental Summer School Pupils 51% 30% 147 1% 2%
Non-Experimental Summer School Pupils 71%2 18% 6% 3%
6. Want to do school work correctly?
Experimental Summer School Pupils 52% 28% 11% 5% 1%

Non-Experimental Summer School Pupils 507% 31% 12% 3% 3%
Teachers - ‘ 447 32% 17% 5%

9. Want to do better in school next year? |
Experimental Summer School Pupils 68% 22% 7% 2%

Non-Eiperiméntal Summer School Pupils 62% 18% 154 3%
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Positive Hegative

> >

red r—i

@ o

Es ) i &

© o o
> o 85 8 =
o O 3 9 L
o O ] o a
> = = = >

10. Will be more ready for academic work this fail?

Teachers 37% 52% 5% 5%

N

11. Follows directions better?

Experimental Summer School Pupils ' 20% 47% 29% 2%
Non-_-Experimental Summer School Pupils 46% 3% 21%
Teachers 29% 477% 147 8%
Parents _ 42% 477, 9%

12, Express ideas better?
Experimental Summer Scheol Pupils 347 32% 23% 7% 2%

Non-Experimental Summer School Pupils 34% 347 10% 12%

Teachers 55% 35% 8%
Parents : 57% 23% 147 4%
13, Have more courage to answer in front of class?
Experimental Summer School Pupils 45% 28% 20% 5%
Non-Experimental Summer School Pupils 40% 31% 12% 12% 3%
14, Show improvement in school work?
Parents . 28% 57% 147
15. Show more independence in work habits?

Faculty 23% 617 14%

Parents 33% 33% 237 9%

Nt e g et - e el
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Positive Negative
> >
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o -1 32
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W 9 3 YU
e © & ©6 o
> = = P, >
D. Specific Learnings
16. Improve Reading?
Experimental Summer School Pupils 557% 28% 12% 2% 1%
Non-Experimental Summer School Pupils - 56% 3474 9%
Faculty i 23% 50%  20% 2%
Parents 61% 38%
17. Enjoy reading more?
Experimental Summer School Pupils 38% 36% 17% 7%
Non-Experimental Summer School Pupils 437 287 25% 3%
Parents . . f . 57% 38% 4%
18, Visit library more frequently?
Faculty ‘ _ 447, 26% 267 2%
19. Read more at home?
Experimental Summer School Pupils 35% 31% 20% 8% 4%
Non-Experimental Summer School Pupils 37% 31% 21% 6% 3%
Parents 28% 38% 28% 47,
20. Have a greater interest in science?
Experimental Summer School Pupils 69% 15% 5% 8% 1%
Faculty - 52% 38% 54 2%
Parents 76% 14% 9%

2l. Enjoy science more?

Experimental Summer School Pupils 61% 20% 9% 5% 3%
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Positive Negative
> >
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22. Enjoy making things (arts and crafts)
Experimental Summer School Pupils 47% 21% 15% 12% 2%
Faculty 20% 50% 26% 2%
Parents . 66% 28% b%
23, Enjoy physical education?
Experimental Summer School Pupils 78% 12% 5%. 27
24, Improve coordination?
Faculty 147 23% 50% 2% 8%
25. Enjoy outdoor play activities?
Parents 80% &7 4% 9%
26. Enjoy breakfast?
Experimental Summer School Pupils 60% 12% 14% 10% 2%
Parents 61% 28% 4% 47
27. Enjoy overnight camping?
Experimental Summer School Pupils 7% 7% 4% 8% 7%
E. Social Learnings
28, Have more friends?
Experimental Summer School Pupils 35% 42% 12% 7% 2%
Non-Experimental Summer School Pupils 69% 15% 5% 8% 1%
Parents 61% 38%

st oo
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Positiwe Negative
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29. Have more congsideration (get along with)
for other students?
Experimental Summer School Pupils 32% 28% 23% 10% 3%
Non-Experimental Summer School Pupils 43% 21% 15% 12% 6%
Faculty g 23% 41% 26% 8%
30. Greater desire to share with others?
{
Faculty 20% 47% 29% 2%
Parents ‘ 42% 38% 14% 4%
3i. Get along better with his (her) family?
Parents 28% 42% 23% 4%
32. Practice more courtesy at home?
Parents 47% 427 9%
33. Have fewer discipline problems at school?
Experimental Summer School Pupils 61% 18% 147 3% 2%

Non-Experimental Summer School Pupils 40% 31% 15% 9%
Faculty 38% 26% 23% 27, 8%
Parents 47% 49% 4% 47

34. Have fewer discipline problems at home?
Experimental Summer School Pupils 37% 247 21% 14% 3%
Non-Experimental Summer School Pupils 37% 28% 12% 12% 9%

Parents 57% 23% 147 4%
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Positive Negative
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35. Spend his (her) summer in a more worthwhile
vay?
Experimental Summer School Pupils 63% 15% 11% 7% 1%
-: ' Non-Experimental Summer School Pupils . 56% 18% 12% 127%
; Faculty 9% 1% 2% 3
Parents 76% 197 4%
36. Response by teachers to organization of

Experimental Summer §chool?
Small class size contributed positively 79% 20%

5 Program contained sufficient teacher

orientation 29% 20% 8% 23% 14%
Teacher aides were well trained 29% 20% 23% 14% 11%1
i " Syfficient supplies and facilities ,
3 : were provided _ 29% 29% 8% 23% 14%
;;‘ Positive Negative

37. Pupil and parent responses to small class

L )

: ) size?

iiw ExperimenFal Summer School Pupils 847 16% )
Non-Experimental Summer School Pupils 78% 22% }
EIW Parents 100% | o 5

N . » . . a sl NS —
e At R g “ e RS




28

Although all question areas drew high proportions of positive
responses, the questions pertaining to specific learning areas
(reading, science, etc,) received the highest percentages of positive
responses. In response to the question, "how much has the experimental
summer school caused the pupil to have a greater interest in science,"
84% of the Experimental Summer School pupils, 90% of the parents, and
90% of the faculty members responded positively (very or moderately).
In addition, 81% of the Experimental Summer School pupils indicated
that the Experimental Summer School had caused'them to enjoy science
more. When a similar question was asked concerning physical education,
90% of the Experimental Summer School replied positively. Reading
also received several highly positive ratings. In reSpoﬁse to the |
item that asked, "how much the Experimental Summer School had improved
the pupil's reading,” 83% of the Experimental Summer School pupils,

90% of the Non-Experimental Summer School pupils, 73% of the faculty,
and 99% of the parents responded in the very or moderately pgsitive

columm,

A second area that received several positive responses was pupil
attitude. Respondents were asked "how much the Experimental Summer
School caused the pupils to enjoy attending school more." Eighty-three
percent of the ESS pupils, 81% of the Non-ESS, and 89% of the parents
responded positively., A further indication of improved pupil attitudes
occurred when 87% of the ESS pupils and 83% of the Non-ESS pupils
positively responded that the summer school program had caused them

to have a better attitude toward school.
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Items pertaining to the organization of the ESS received the
greatest percentage of negative responses. Thirty-seven percent of
the faculty gave negative responses (very or moderately) to items
concerning teacher orientation and supplies and facilities. In
addi;ion, one- fourth of the teachers gave negative responses con-

cerning the training of teacher aides.

One of the objectives of the ESS program was to promote better
attendance by alternating incentive classes and activities with the
reading classes. According to pupil and faculty responses listed in
Table 4, fhé incentive classes did promote better school attendance.
Physical education, field trips, and science were the incentive areas
most frequently rated by pupils as causiné them to attend the ESS more
often. Table 5 further lends support to the acceptance of other incen-
tive activities as worthwhile since field trips, overnight camping, and

breakfast ;ecetved positive ratings of 97% or higher by the faculty

and 80% or higher by the pupils.

In response to the effective (best) aspect of the ESS, pupils
l1isted overnight camping, physical education, reading, and science as
the areas they liked best (Table 6) while parents listed reading and

field trips (Table 8). Faculty members listed smaller class size and

incentive activities as the effective areas (Table 9).

In response to the ineffective (least liked) aspect of the ESS,
pupils most frequently listed arts and crafts (Table 7) while faculty

members listed the testing program and problems related to materials

and supplies (Table 10).
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Pupils, parents, and faculty were asked to name the area of the
ES3 that needé to be changed or improved.  Tabulations of responses
are preseﬁted in Tables 11, 12, 13, and 14, ESS pupils most frequently
mentioned fhat math should be added and arts and crafits should be
deleted. Although many parents didn't mention any change, three out
of four parents who mentioned a change also mentioned the addition of
math. Faculty members indicated the ESS program could be improved by
reducing tée testing, providing more teacher orientation, and providing

more materials.




31

TABLE &

COMPARISON OF PUPILS AND TEACHERS RESPONSES CONCERNING THE ATTENDANCE
OF EXPERIMENTAL SUMMER SCHOOL IF ONLY READING HAD BEEN OFFERED

== R —-—— M —— Ml — 1 B

Questions Pupils Responses¥®
Yes % No %
1. Would you have attended summer school as much if
only reading had been offered? 36 42% 46 54,

*Total does not equal 100% because some pupils
(3) did not respond to item.
Teachers Responses¥®
Yes % No %
2. Would the attendance habe been as good if
’ only reading had been offered? 3 9% 26 76%

*Total does not equal 1007 because some
Teachers (5) did not respond.

Teachers Responses
Yes % No % No Res. %
3. Did the incentive classes and activities achieve
their goal of promoting better attendance? 29 8% 00 5 15%

Pupils Responses
Yes % No %
4, Did the incentive classes or activities cause

f you to attend more? If yes, list activity(ies)

?; or class(es) that caused you to attend. 77 917 8 9%

§ Incentive class or activity Number times mentioned*
é Physical Education 52

; Field Trips 48

; Science b4

i Overnight Camping 39

?] Arts and Crafts 39

é\ Breakfast _ 34

?Ww *Total doesn't equal 85 because many pupils listed

W several activities and classes.
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TABLE 5

COMPARISON OF TEACHER AND PUPIL RESPONSES TOWARD
INCENTIVE ACTIVITIES (BREAKFAST, FIELD TRIPS, OVERNIGHT CAMPING)

Question: Did you comsider the following to be worthwhile {bemeficigl)?
Faculty Pupil
Yes No Yes No
1., Field Trips (33) 97% 0%* (82) 96% 4% (3)
2. Overnight Camp (34) 100% 0% (68) 80% 7% (6)%*
3. Breakfast (33) 97% 3% (1) =~ (68) 80% 20% (17)

*3% uncertain (1)  *%13% uncertain (11)

TABLE 6

EXPERIMENTAL SUMMER SCHOOL PUPILS LISTING
OF ACTIVITY OR CLASS THEY LIKED BEST

-

Number
Times
Activity or Class Mentioned %
Overnighﬁ Camping 16 19%
Physical Education 16 19%
Reading 16 . 19%
Science 16 19%
Field Trips 14 16%
? Arts and Crafts 5 6%
é' No Response 2 2%
<
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TABIE 7

EXPERIMENTAL SUMMER SCHOOL PUPILS LISTING
OF ACTIVITY Ok CLASS THEY LIKED LEAST

Number
Times
Activity or Class Mentioned YA

Arts and Crafts 9 11%
Reading 8 . 9%
Science 8 9%
Physical Education . 6 7%
Breakfast 3 &%
Field Trips 2 2%
Camping -1 1%
None (did not dislike any) 47 55%

#Total does not equal 100% because some pupils did
not respond (1) to item.

TABLE 8
PARENTS LISTING OF TIE EXPERIMENTAL SUMMER
SCHOOL ACTIVITY OR CLASS THEY LIKED BEST
Number
Times
Activity or Class Mentioned %
Reading 9 43%
: Field Trips 6 29%
Overnight Camping 3 15%
Science 1 5%
f‘ i Arts and Crafts 1 5%
%? e
- Breakfast ‘ ’ 1 5%
%L #Total does not equal 100% because of roundjiag-off.
1
i
{
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TABLE 9

FACULTY MEMBERS LISTING OF EFFECTIVE ASPECTS
OF EXPERIMENTAL SUMMER SCHOOL

*Number Times

———

Effective Aspects Mentioned
Smaller Classes 18
Incentive Activities (field trips, camping) 17
Informal Class Setting (recreational approach to learning) 8
Breakfast

Class Schedule

Incentivye Classes (P.E. science, arts and crafts)
Teacher-Pupil Relationship

Library Facilities

Planning of Program

Opportunity for Experimentation (creativity)
Pupil Attendance

Good Teachers

Mid-Morning Snack

Pupils Greater Desire to Learn

Reduced Discipline Problems

Opportunity for Pupils to Appreciate Literature
Reading

Reading Class Length of Two Hours
Leadership

Teacher Aides

Educational Opportunities (large number)
Departmentalization

Materials

Pupil Self-Concept (encouraged)

Pupil Achievement (higher level)

P ped gt b s e et e S S N NN WW SRS

*Many teachers mentioned several effective aspects.
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TABIE 10

FACULTY MEMBERS LISTING OF INEFFECTIVE ASPECTS
CF EXPERIMENTAL SUMMER SCHOOL

§§mber

, Times
"Ineffective Aspect Mentioned

Testing (pre and post reading tests) - 13
Materials and Facilities 10
Schedule (four hours too long) 6
Teacher Aides (poorly trained) : 4
Planning Time (teachers) 2
Summer Pfogram (six weeks too short) 2
Discipline 2
Pupil Attendance 2
Pupil Selection 2
Breakfast 1
Organiéagion ' 1
Pupil Information 1
Class Size (too many in science) 1
Class Schedule (one and a half hours too long) 1
Social Studies (not offered) cT 1
Pupil Questionnaire 1
Planning (teachers and parents not included) , 1
Teacher-Pupil Rapport ' 1
Teacher Aides (need more) 1
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TABLE 11

RESPONSES OF EXPERIMENTAL SUMMER SCHOOL PUPILS CONCERNING
THE PART OF THE SUMMER PROGRAM THEY WOULD LIKE TO CHANGE

Number Times
Activity o Class Mentioned %

A, Add activity or class
Mathematics
Music
Spelling
English .
Library (make larger)
Trip (last day of summer school)

7%
2%
2%
2%
1%
1%

=N NN Oy

B. Delete class or activity

Arts and Crafts 1
Science

Reading

Field Trip (to Big Ditch)

15%
6%
&%
1%

= wunw

C. No change in program

None (leave program as is) 42 497,
No response 5 6%

TABLE 12

RESPONSES OF NON-EXPERIMENTAL SUMMER SCHOOL PUPILS CONCERNING
THE PART OF THE SUMMER PROGRAM THEY WOULD LIKE TO CHANGE

Number Times
Activity or Class Mentioned %

A, Add activity or class

Playground games (recess)
Reading (better reading (more))

9%
6%

N W

B, Delete class or activity
SRA (individual reading kit) 1 3%

C. No change in program

None (leave program as is) 26 81%

* Total does not equal 1007% because of rounding-off.
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TABLE 13

FACULTY MEMBERS SUGGESTIONS FOR IMPROVING
THE EXPERIMENTAL SUMMER SCHOOL

Number Times

Reduce Testing (reading) 7

Teacher Orientation (in-service meetings) 7

More materials 7

Daily schedule (reduce) 6

Curriculum (include music, math., language, speiling.
social studies)

Include more students

Lengthen program to eight weeks

Teacher aides (train)

Supervised recess

Planning time for teacher (for field trip, etc.)

Pupil information (before school begins)

Involve parents

Breakfast served at 8:00 a.m,

Library orientation with parents (before school begins)

Homogeneous grouping

Overnight camping for two days

List of resource persons

Reduce incentive class size (6-8)

Pupil testing and interviewing before school begins

Pupil and parent committment for attendance

Class schedule (longer and meet each day)

Class schedule (longer and meet alternate days)

b b b b b b el b et NN N DO DD N PR

TABLE 14

PARENTS RESPONSE CONCERNING THE PART OF THE SUMMER
SCHOOL THEY WOULD LIKE TO CHANGE

Number Times

Change Mentioned %
Add Math 3 147
Begin summer school later (8:50 a.m.) 1 5%
No change 17 81%
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Table 15 indicates that a high percentage of ESS pupils, parents,
and faculty members prefer a four hour summer school program instead

of a two hour program. The Non-ESS pupils, who were attending a two

- -l e S A

hour program, preferred 2 two hour program.

Zighty-seven percent of the ESS pupils and 63% of the Non-ESS pupils
responded that if they could make their decision égain they would attend
summer schooi. Ninety-five percent of the parents indicated that if they
could make their decision again, they would enroll their child in summer ,
school. 1In addition, 91% of the faculty members said if they could make

their decision again they would teach in the ESS.

TABLE 15

COMPARISON OF RESPONSES CONCERNING PREFERRED
LENGTH OF SUMMER SCHOOL DAY

Group Surveyed r Four Hour Two Hour
Experimental Summer School Pupils 61%(52) 39%(33)
Non-Experimental Summer School Pupils 19%(6) 81%(26)
Parents of Experimental School Pupils 95%(20) 5%(1)
Faculty Members of Experimental Summer School 56%(19) 12%(4)

Six teachers suggested a three hour day,
four were uncertain, and onc lcft the
item blank.
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Attendance records for the ESS pupils were recorded on pupil informa-

tion sheets. In addition, attendance records were kept for pupils attend-

ing Title I elementary summer school programs., Since one of the objectives
of the ESS was to promote better school attendance, a comparison was made
betwean the attendance of the ESS pupils and Non-ESS pupils (attending
Title I summer school), Although complete attendance records were not
returned for all pupils, all of the returned records were used in the
tabulation which is listed in Table 16, 1In all instances the attendance

of the ESS pupils per grade level was higher tﬁan the attendance of the

Non"E SS )

Dropout data for the ESS pupils are listed in Tables 17 and 18.
Vacation and illness are the major known réasons for dropout., Table 19 ;
presents data pertaining to usage of the library in the Experimental
Summer School. Usage by pupils may be considered as substantial while g
usage by parents might be considered limited, Table 20 shows a listing
of places viéited during field trips by Experimental Summer School pupils, %
It can be seen that two city parks and the zoo were the places most |

frequently visited.

e Pacs L P
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TABLE 16

COMPARISON OF MEAN PERCENTAGE OF ATTENDANCE OF EXPERIMENTAL
SUMMER SCHOOL PUPILS WITH MEAN PERCENTAGE OF ATTENDANCE OF
'NON-EXPERIMENTAL SUMMER SCHOOL PUPILS

Experimental Summer School Non-Experimental Summer School

Grade ‘N Mean %age of Attendance N  Mean %age of Attendance
1 59 83.7% 195 77.9%
2 57 87.9% 161 78.4%,
3 60 90. 7% 181 80.1%
4 33 88. 2% 155 84.3%
5 33 88.1% 116 77.3%
TABLE 17

EXPERIMENTAL SUMMER SCHOOL DROPOUTS

Number enrolled June 10 350
Number completing 315
Number of dropouts 35

Percent of dropouts 9.9%
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TABLE 18

REASONS OF EXPERIMENTAL SUMMER SCHOOL DROPOUTS

Illness 4
Discipline 1
Vacation 5
Employment 2
Program length (too long) 1
Did not want to attend 2
Unknown 20
TABIE 19

EXPERIMENTAL SUMMER SCHOOL LIBRARY REPORT

Number of experimental summer school pupils using library 356
Number of books checked out by experimental summer school pupils 4431
Number of non-experimental summer school pupils using library 347
Number of parents using library 19

Number of books checked out by non-experimental summer school
students and parents 684

Number of parent discussions 4
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TABLE 20

o FIELD TRIPS AVAILABLE TO PUPILS
ENROLLED IN THE EXPERIMENTAL SUMMER SCHOOL

Places Visited Number of Classes

Watson Park 26
Zoo 21
Riverside Park 19
Bowling Alley

Airport

Wichita (tour of city)
Library

Museum (art)

McConnell Air Force Base
Sims Park

‘Dairy

Humane -Society

Cow Town

Hotel

Shopping Center

Nursery . S -
Oak Park ' !
Grocery Company - ;

‘Teélevision Station (KAKE)

Sheep Farm

Bakery. ,

Potato Chip Company

Wichita State University

Florist

Linwood Park

Minisa Park

Museum (historical).

Big Ditch

Pet Shop

Note: The field trips listed in this table were taken by bus.

Other field trips were made within the neighborhood.

~
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Observations

A total of twenty-four pupils were randomly selected from the Ex-
perimental Summer School enrollment sheet. The sample included six
pupils from each of the following levels: post-kindergarten, lst and
oud level, 3rd and 4th level, and 5th and 6th level. A total of twenty-
three pupils (ome pupil stopped attending) were observed by an evaluator
from the second through the sixth week of the ESS program. The evaluator
spent approximately thirty minutes observing each pupil a total of three
times (90 minutes of total observation per pﬁpil). The evaluator tabu-
lated behavior responses for each pupil on the observer tally sheet
which included negative and positive behavior patterns. Concurrent with
the classroom observations, the evaluator sometimes observed the pupils

in informal learning situations (breakfast, mid-morning break, and play-

ground activities).

Toward the end of fhe ESS program, a final interview was held with
each teacher. The teachers rated the pupils® initiai and final academic
achievements and class?oom adjustments. An individual interview was
held with each pupil to ascertain his ratings of his interest, achieve-
ment, and attitude toward the ESS. 1In addition, home visitations were
made and parents were asked to rate their child's interest toward and

desire to a*tend the ESS.

Although twenty-four pupils were originally selected, data for
twenty pupils is available (one pupil stopped attending and three parents
could not be interviewed). The totals from the twenty rating sheets
were converted to a final rating sheet ir Table 21. Pupils, parents,

reachers, and evaluator placed a very high percentage of their ratings
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TABLE 21

RATINGS OF PUPIL'S ACCEPTANCE OF EXPERIMENTAL SUMMER SCHOOL

A.
1.

2.

B.

7.
8.

Interest and Achievement
Evaluator's initial rating of pupil's interest
Evaluator's final rating of pupil's interest
Evaluator's initial rating of pupil's achievement
Evaluator's final rating of pupil's achievement
Teacher's initial rating of pupil's achievement
Teacher's final rating of pupil's achie;ement
Parent's rating of pupil's interest
Pupil's rating of his (her) interest
Pupil's rating of his (her) achievement
Attitude and Adjustment
Evaluator's initial rating of pupil's adjustment
Evaluator's final rating of pupil's adjustment
Teacher's initial rating of pupil's adjustment
Teacher's final ratiug of pupil's adjustment

Parent's rating of extent pupil wanted to
attend

Pupil's rating of extent he (she) wanted to
attend

Pupil's rating of experimental summer school

Pupil's rating of preference for experimental
summer school to regular school

Pupil's rating of wanting to attend experi-
mental summer school next summer

Y6 G
5 9
7 8

4

'8

1 3
4 6

10 6

10 7
6 9

11 3

12 3
3 6
6 11

13 5

13 6

11 8

10 8

12 7

14
11

10

VG = Very Good G = Good A = Average P = Poor VP = Very Poor
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as average, good or very good. Parents and putils tended tc place a
higher percentage of their ratings as very good or good than the

reachers and evaluator.

Although many of the initial and final ratings do not show a great

deal of change, in all instances the final ratings show some improve-
ment over the inmitial ratings. The item referring to the extent the
pupils wanted to attend the ESS received the highest rating with 65%

of the parents and 65% of the pupils responding in the very good column.
Other areas that received a high proportion of very good responses were:
desire to aétend the ESS, final pupil adjustment (rating by evaluator)

and initial pupil adjustment (rating by evaluator).

Two areas received ratings of very poor. These areas were initial

rating of pupil interest by evaluator and initial rating of pupil ad-

justment by teacher. During the interval between initial and final

ratings, it appears that the pupils made some progress since the very

poor response column did not receive any responses on the final ratings.

More than 50% of the pupils listed their interest, achievemeﬁt,

rating of the ESS, and preference for the ESS as very good. In addition,

60% of the pupils responded with a very good response concerning their
attending the experimental summer school next summer and another 35% of

the pupils responded in the good column for attending the experimental

summer schocl next summex,
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Test Results

Teachers in the Wichita Public School summer reading programs
grades 1-6 were requested to administer the appropriate level of the
Stanford Reading Test near the beginniug and again near the end of the
program. An oral reading inventory with a word list and graded para-
graphs was developed, and teachers were requested to administer it near
the beginning and again near the end of each of the summer reading
programs. A form was provided for reporting the results of the tests
for each pupil. A1l pupils in the Experimental Summer School in
grades i-5 for whom a complz“> =<2t cf pretest and posttest results
were reported were includec in the analysis. There were not enough

-

pupils in sixth grade with compicte test results to warrant includine

(]

sixth grade in the anaiysis. Two other groups were selected frqm each
grade to be included in the analysis. One group was selected by
randomly drawing the same number of pupils as were included for that
grade in the Experimental Summer 3chool group from all the pupils in
the other 22 Title I summer schools fcr whom complete test scores were
reported. Another group the same 3:.ze was randomly drawn from the
complete scores submitted by a few srhools which were selected as being

most nearly like the Experimental Summer Schools on a socio-economic

basis.

The mean scores and standard deviations for each subtest of the

Stanford Reacding Test for escch rr

O

up ave shown in Tables 22 through 26.

It can be seen tha% in 25 cof the 32 cases the posttest shows a gain,

- . e e s et o~ e = e
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although usually very slight, over the pretest, On eight of the
thirteen subtests the Experimental Summer School groups had higher

mean scores than the other two groups. The Experimental Summer

== v -a

School groups show gains on eleven of the &

L T A

The Stanford Reading Test results were subjected to an analysis
of covariance with the pretest scores serving as the control variable,
While the results of the analysis shown in Table 27 indicate that there
are significant differences in the posttest means on some of the subtests,
there is no clear pattern in favor of any of the groups. The adJusted
posttest mean scores are given in Table 28 for all comparisons in which
the differences were beyond the .05 level of significance., It can be
seen that while the Experimental Summer School group has the highest
adjusted mean score in four of the six cases, it has the lowest score
in one case, The group randomly drawn from all 22 Title I summer schools
does not haye the highest adjusted mean score in any of the siz compari-
sons, but is lowest on only two. In other words, while the trend seems

to be in favor of the Exnerimental Summer Schogl group, some reversals

of this trend exist in the data.
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TABIE 22

PRETEST AND POSTTEST COMPARISONS FOR FIRST GRADE PUPILS
ON STANFORD READING TEST PRIMARY I

Pretest Posttest
Form X Form Y
N = 19 X SD X SD
WORD READING '
Experimental Summer School Pupils 1.36 .52 1.47 .45

Non-Experimental Summer School Pupils-Selected 1.43 .26 1.42 .19

Non-Experimental Summer School Pupils-Random 1.32 .34 1.26 .50
VOCABULARY
Experimental Summer School Pupils 1.17 .32 1.10 .62

Non-Experimental Summer School Pupils-Selected 1.37 .19 1.42 .21

Non-Experimental Summer School Pupils-Random 1.25 .33 1.32 .18
WORD STUDY
Experimental Summer Schocl Pupils 1.57 .34 1.60 .39

Non-Experimental Summer School Pupils-Selected 1.28 .19 1.31 .17

Non-Experimental Summer School Pupils-Random 1.13 .43 1.32 .20
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TABLE 23

PRETEST AND POSTTEST COMPARISONS FOR SECOND GRADE PUPILS

ON STANFORD READING TEST PRIMARY I

e L
—ty

4 1 £ ( l

N = 27
WORD READING

Experimental Summer School Pupils
Non-Experimental Summer School Pupils-Selected

Non-Experimental Summer School Pupils~-Random

VOCABULARY
Expe-imental Summer School Pupils
Non-Experimental Summer School Pupils-Selected

Non-Experimental Summer School Pupils-Random

WORD STUDY
Experimental Summer School Pupils
Non-Experimentzl Summer School Pupils-Selected

Non-Experimental Summer School Pupils-Random

Pretest

Form X
X SD
2,09 46
1.92 47
2.02 .38
2.04 .80
2,11 .57
2.02 .52
2.27 .67
2,22 77
.67

2.11

2.47
1.97

2,22

2,13
2.10

2.00

2.54
1.84

2,04

.68

.56

.93
.76

.45

P
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TABLE 24

PRETEST AND POSTTEST COMPARISONS FOR THIRD CRADE PUPILS
ON STANFORD READING TEST PRIMARY (1

Pretest Posttest
Form X Form Y
N = 31 X SD X SD
WORD MEANING
Experimentasl Summer School Pupils 2,84 .59 2.94 .32

Non-Experimental Summer School Pupils-Selected 2,76 .63 2,69 .50

Non-Experimental Summer School Pupils-Random 2.59 .58 2,53 .51

PARAGRAPH MEANING
Experimental Summer School Pupils 2,74 .55 2.79 .64

Non-Experimental Summer School Pupilg-Selected 2,53 1.75 2.49 .53

Non-Experimental Summer School Pupils-Random 2.45 .61 2,67 .64
WORD STUDY
Experimental Summer School Pupils 2,95 1,42 3.18 1.28

Non-Experimental Summer School Pupils-Selected 2,26 .57 2,27 .51

Non-Experimental Summer School Pupils-Random 2,16 .69 2.38 .78




51

1 TABLE 25
l PRETEST AND POSTTEST COMPARISONS FOR FOURTH GRADE PUPILS
3 ON -STANFORD READING TEJT PRIMARY II
; Pretest Posttest
? Form X Form Y
J N = 16 X  sp X sp
WORD MEANING
Experimental Summer School Pupils ' 3.26 .58 3.19 .80

Non-Experimentz) Summer Schogl Pupils-Selected 3.34 .74 2,97 .65

B Shuitiafsltindl Bl £

Non-Experimental Summer School Pupils-Random 3.00 .80 3.19 .57

PARAGRAPH MEANING

Experimental Summer School Pupils 3.18 .85 3.16 .80

| Kcaiagibiod IRRCR AdaliohOn S

Non-Experimental Summer School Pupils-Selected 3.17 .63 3.22 .82

g Non-Experimental Summer School Pupils-Random 2.89 .77 2.51 4

; — . — ‘ -

: ' TABLE 26

ﬂ PRETEST AND POSTTEST COMPARISONS FOR FIFTH GRADE PUPILS

| ON STANFORD READING TEST INTERMEDIATE I

| Pretest Posttest

Form X Form Y

] N = 15 X  sp X  SD
WORD MEANING

| Experimental Summer School Pupils . 4,30 1,24 4,45 1,27

{ ' Non-Experimental Summer School Pupils-Selected 4,03 .77 4,41 .78

- Non-Experimental Summer School Pupils-Random 3.67 .69 3.31 .67

L PARAGRAFPH MEANING

Experimental Summer School Pupils 3.83 1.13 4,16 1.00

g

Non-Experimental Summer School Pupils-Selected 3.66 .86 3.71 1.02

Non-Experimental Summer School Pupils-Random 3.13 .80 3.31 .82

I
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TABLE 27

RESULTS OF EXPERIMENTAL SUMMER SCHOL. , NOW-EXPERIMENTAL SUMMER
SCHOOI. ~ SELECTED, AND NON-EXPERIMENTAL SUMMER SCHOOL - RANDOINM

GROUP COMPARISONS BY ANALYSIS OF COVARIANCE

Grade Subtest
1 Word Reading
1 Vocabulary
1 Word Study Skills
2 Word Reading
2 Vocabulary
2 Word Study Skills
3 Word Meaning
3 Paragraph Meaning
3 Word Study Skills
4 Word Meaning
4 Paragraph Meaning
5 Word Meaning
5 Paragraph Meaning
* p <£.05

Source of Variation

Between Groups
Within Groups

Between Groups
Within Groups

Between Groups
Within Groups

Between Groups
Within Groups

Between Groups
Within Groups

Between Groups
Within Groups

Between Groups
Within Groups

Between Groups
Within Groups

Between Groups
Within Groups

Between Groups
Within Groups

Between Groups
Within Groups

Between Groups
Within Groups

Between Groups

Within Groups

df

Adjusted
Mean Squares

. 195
174

. 560
. 164

. 085
. 043

.78
124

. 085
- 249

3,205
. 467
. 54
<136

.535
. 322

- 945
. 283

. 605
.378

. 055
. 392

2.60
.373

1.24
.85

F

1.12

3.41%

1.98

0.29%%

0.34

6.86%%

3.97%

1.66

3.34%

1.60

0.14

6. 277

1.46
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According to the manual of instructions provided, the teacher

assigned a reading level for word recognition and comprehension to

each pupil as a result of an oral reading inventory. These results

were tabulated for each of the three groups under study for an oral

4

)

{

‘{
B

. reading inventory near the beginning of the summer program and again

near the end, The tabulations axe shown in Tables 29 through 33.

The distributions show a marked increase in performance at the upper

grade levels. The amount of increase progressively less for 1ow§r
? grade levels. Some groups in first grade show no change at all.
i Some teachers who administered the inventory in the lower grades
4 1nd1cated that they felt there was to¢ much difference in the level

of difficulty of the graded paragraphs at the preprlmer, primer, and
;l .. first grade levels. As with the silent reading test, the Experimental
. Summer School groups are generally higher on both the pretest and
‘{ﬁ posttest than the other two groups, There is no clear evidence,
?ﬂ} however, that the groups from any one type of summer school consiss
tently made more progress than the groups from another type of

summer school.

L
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TABLE 28

ADJUSTED MEAN SCORES FOR SUBTESLTS RESULTING
IN A SIGNIFICANT F BY ANALYSIS OF COVARIANCE

Posttest Adjusted Mean Scores

Experimental Non-Experimental Non-'.xperimental

Summer School Summwer School Summer School
Subtest Pupils-Selected Pupils-Random
2nd Grade Word Reading 2.40 2,06 2,21
2nd Grade Word Study Skills 2.51 1.83 : 2.08
5th Grade Word ieaning 4,22 4.38 3.58
lst Grade Vocabulary 1.10 1.41 1.34

3rd Grade Word Meaning 2,87 2.67 2,61

3rd Grade Word Study Skills 2.79 2.43 2.61

A !

Laslan it}
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TABLE 29

PRETEST AND POSTTEST RESULIS OF ORAL READING INVENTORY, FIRST GRAD?

N =19
Reading Levels
T & 5
Test Group below _P A 2 L
Experimental Summer Schcol 4 11 4 ;
Pre-
Non-Exp. Summer School-Selected 11 3 5
test
Non-Exp. Summer School-Random 12 4 2 1
Word
Recognition
Experimental Summer School 4 11 4
Post-
Non-Exp., Summer School-Selected 11 3 5
test
Non-Exp. Summer School-Random 10 6 2
Experimental Summer School 5 9 5
Pre-
Non-Exp. Summer School-Selected 6 5 8
test
Non-Exp. Summer School-Random 7 7 4 1
Comprehension
Experimental Summer School 3 8 8
Post-
Non-Exp. Summer School-Selected & 7 8
test

Non-Exp. Summer School-Random 3 8 6 1

p—
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TAELE 30
PRETEST AND POSTTEST RESULTS OF ORAL READING INVENTORY, SECOND GRADE
N =27
Reading Levels
PP &
Test Group below P 1 _2 _3
Experimental Summer School 4 8§ 13 2
Pre-
Non-Exp. Summer School-Selected 7 4 9 - 7
test
Non-Exp, Summey S¢hcol-Random 5 2 11 8
Word :
Recognition
Experimental Summer School i 2 6 10 8
Post- '
Non-Exp. Summer School-Selected 5 8 8 6
test
Non-Exp. Summer School-Random 1 1 11 9
Experimental Summer Schoel 3 8 13 2
Pre-
Non-Exp. Summer School-Selected 4 6 9 8
test
Non-Exp. Summer School-Random 1 3 10 12
Comprehension ,
Experimental Summer School 3 7 11 5
Post-
Non-Exp. Summer School-Selected 2 3 11 10
test

Non-Exp. Summer School-Random 1 11 10

S e s s =
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TABLE 31

PRETEST ANDL POSTTEST RESULTS OF ORAL READING INVENTIORY, THIRD GRADE

N = 31
Reading Levels
PP &
Test Group below . P _1 _2 3 _& 5 _6
Experimental Summer School 3 3 310 6 4 1 1
Pre- ,
Non-Exp. Summer School-Selected 2 2 9 18 4 & k
test
Non-Exp. Summer School-Random 3 3 16 7 1 1 :
Woxrd 3
Recognition 3
Experimental Summer School 4 8 11 6 1 1
Post-
Nor-Exp. Summer School-Selected 6 8 11 2 3 1
test 3
Non-Exp. Summer School-Random 1 2 2 8 13 3 2 1
Experimental Summer School 2 3 13 9 4 '
Pre- .
Non-Exp. Summer School-Selected 4 2 8 9 4 4
test
Non-Exp. Summper School-Random 1 2 1 15 11 1
Comprehension
Experimental Summer School 2 7 12 8 2
Post-
Non-Exp. Summer School-Selected 1 5 8 10 3 2 2
test
Non-Exp. Summer School-Random 3 7 16 4 1

e e - e i ; B ey o |
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TABLE 32
PRETEST AND POSTTEST RESULTS OF ORAL READING INVENTORY, FOURTH GRADE
- ' N =16
Reading Levels
PP & .
Test Group below _P _1 _2 3 _4 5 _6
Experimentai Summer School 3 7 6
Pre-
Non-Exp. Summer School-Selected 4 6 5 1
test
Non-Exp. Summer School-Random 1 2 6 4 2 1
Word ¢
Recognition . :
Experimental Summer School 5 6 4 1
Post-
Non-Exp. Summer School-Selected 3 7 3 3
test
Non-Exp. Summer School-Random 1 2 5 4 1 3
Experimental Summer School 1 1 12 2
Pre-
Non-Exp. Summer School-Selected 3 4 5 2 2
test
Non-Exp. Summer School-Random 2 2 4 3 3 2
Comprehension’
~ Experimental Summer School 1 7 7 1
Post- . :
Non-Exp. Summer School-Selected 1 5 8 1 1
test N .
_ Non-Exp. Summer School-Random 1 3 44 &4
§ '..

s o om—rn e
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TABLE 33

PRETEST AND POSTTEST RESULTS OF ORAL READING INVENTORY, FIFTH GRADE

N = 15
Reading Levels
PP &
Test Group Below 2 1 2 3 4 5 6
Experimental Summer School 2 4 5 4
Pre-
Non-Exp. Summer School-Selected 1 5 5 3 1
test
Non-Exp. Summer School-Random 2 4 4 3 2
Word
Recognition
Experimental Summer School 3 6 6
Post~
Non-Exp, Summer School-Selected i 1 6 6 1
test
Non=Exp, Summer School-Random 4 3 5 3
Experimental Summer School 1 4 10
Pre=- ‘
Non=Exp. Summer School-Selected 1 6 7 1
test T
Non-Exp, Summer School-Random 4 2 7 2
Comprehension \
Experimental Summer School 3 12
Post~= .
Non-%xp, Summer School-Selected 1 3 6 4 1
test
Non=-Exp. Summer School-Random 3 6 4 2

vt <t 4 i Tt A 5 i My TG 2= b
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COMMENTS ON RESUITS
Post-kindergarten teachers agreed that the goals and activities
were sppropriste and that the majority of pupils progressed on most of
the goals and activities. The teachers felt that three hours was a

more desiraeble length of time for such a program.

Questionnaire responses of pupils, perents, and faculty were mostly
positive toward the Experimental Summer School. Questions pertaining
touspecific learning areass and pupil attitude yielded hign. positive
responses., Pupil and faculty responses revealed that these groups felt
that the incentive classes promoted better school attendance. Examine~
tion of sttendance records revealed that the attendance of the ESS pupils

was higher then that of the conventional summer school pupils.

Observations and interviews resulted in ratings of pupil interest,
achievement, adjustment, end preference for the Experimental Summer
School. Some improvement was indicated by final ratings being higher
+than initisl ratings. It appeared that pupils favored the ESS over

conventional summer school.

While the resulis of the pretest and posttest administration of a
silent reading test and an oral reading inventory appesred to favor
Experimental Suummer School pupils over two other summer school groups,
the results were not conclusive. The ESS groups did show geins on most
of the subtests. A question was raised perteining to the appropristéness

of such testing in such a program.
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DELINQUENT CHILDREN SUMMER SCHOOL PROGRAM

The provisions of ESEA P.L. 89-10 Tit’2 I as amended by P.L. 89-730
included projects to meet the special educational needs of children

living in institutioms for delinquent children.

The institutions served under this program were Friendly Gables
and Lake Afton Boys Ranch. Friendly Gables is a resident facility for
school age girls. Lake Afton Boys Ranch is a resident facility for
school age boys. The Sedgwick County Juvenilé Court administers both
institutions and assigns juveniles to them. Care is provided for both

pre-court and post-court adjudication cases.

Educational programs for residents of these two institutions are
operated by the Wichita Public Schools. The Department of Special
Education supervises the educational activities and programs during

the juveniles' stay at the institutionms.

The Delinquent Children Summer School component of the Title I
project in the Wichita Public School was organized to help meet the
educational needs of these institutionalized children through the pro-
vision of educational and supportive services. Those professional
personnel involved in the programs identified the primary needs of the
institutional residents as: (1) maintenance and improvement of edu-
cational levels through instructional assistance in small groups and
in specific curricular areas; (2) guidance and counseling services to
aid residents in developing better adjustment through more positive
attitude and improved self concepts; and (3) the provision of activi-
ties for residents during the summer months, particularly arts and

crafts and physical education.
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CBJECTIVES

1. To provide educational programs during the summer for resi-

dents of Friendly Gables and Lake Afton Boys Ranch.

2, To maintain or raise thz educational level in the academic
and enrichment areas.

3. To provide supportive services, particularly guidance and
counseling, to the institutional residents.

4, To improve the social and emotional adjustment of the
institutional residents.

5. To encourage reentry into the regular school program.

PROCEDURES
Activities and services were provided during an eight-week period
to help attain the objectives of the Summer Schocl Program for Delinquent

Children. Table 34 shows the activities and services provided at each

institution.
TABLE 34
SUMMER SCHOOL ACTIVITIES AND SERVICES FOR
DELINQUENT CHILDREN
o Activities and Services
Bus. Guid. & Correc-
Educa- Counsel- Home- Ind. Phys. tive Lang.
Institution Art tion ing making Azts Ed, Reading Arts

Friendly Gables X X X X X X

Lake Afton X X X X X X
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All of the services listed above were of an instructional nature
with the exception of the guidance and counseling service. A total of
12 professional persons were employed for eight weeks to provide the
listed services. Amounts of time spent by employed persons varied.
Table 35 shows the number employed in each area, the number of hours
per day that each of the persons was employed, and the total number

of hours of instruction or servics provided in each area.

TABLE 35

AMOUNT OF INSTRUCTION AND SERVICE PROVIDED FPUPILS
IN THE SUMMER PROGRAM FOR DELINQUENT CHILDREN

—

Number of Hours Per

Persons Day Each Total Hours
Activity or Service Employed Person Served Per Day
Art 1 4 4
Guidance & Counseling 2 4 8
Business Education 1 2 2
Homemaking i 4 4
Physical Education 2 2 4
Corrective Reading 3 4, 4, 3 11
Industrial Arts 1 4 4
Language Arts 1 1 1

DESCRIPTION OF PROGRAMS

Because of the highly mobile characteristic and the wide range in

age and ability of the institutional residents, all curricular offerings

must be very flexible. Following is a description of courses offered

in the Summer School for Delinquent Children.

et e s e oA O R i 5 S v R S i b <
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Arg
The art program in both institutions consisted of drawing with
pencil, ink and charcoal, painting with pastel and polymer, pattern

and architectural design, and ceramics.

Business Educgtion

Because of the preferemce shown by the girls at Friendly Gables,
typing was chosen as the busiﬁess educaticn course. The beginning
students concentrated on the letter keyboard using the lessons in the
typing text., Those with previous typing experience were given projects
and drills c;n speed and accuracy. These students were taught to set
up letters from unarranged copy, to tatilate, and to type uriou& forﬁs

used in offices. The persomnal aspect of typewriting was stressed.

Homemgking

The structure of the homemaking classes at F;riendiy Gables v:mo
almost entirely individually arranged because of the meny lcive]:fs.o"f
learning among the girls. The classes were small enough to allow :I.ﬁ- _
dividual instruction. The content of the course was primr;}y élqthir.g’
instruction. With the teacher's approval, each student uleqted a |
pattern and fabric. The projects completed included blouses, a_horté,

dresses, and stuffed animals,

Physical Education
The physical education program was combined recreation and physi-

cal education.
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At Friendly Gables each girl would choose her activity three days
a week, then receive individual instruction in that activity. Two days
each week were devoted to class instruction and participation in a
specific activity. The activities at Friendly Gables included soft-
ball, volieyball, temnis, golf, shuffelboard, badminton, deck tennis,

dance, ping pong, pool, and recreational games.

' The Lake Afton boys program consisted of volleyball, badminton,
basketball, relays, wrestling, gymnastics, and softball. To help
maintain interest the rules were kept simple and only a small amount

of time was devoted explaining the fundamentals oi the activities,

Corrective Reading

The corrective reading program at both institutions contained
thesé éieméhts: orallfeading from library books, comprehension drills
from a workbook; summary reports from teacher selected materials;
vogabulary'improvement by use of games; practice in phonics; speed
reading; improvement of silent and oral reading technique; and en-

couraging Interest in reading out of school.

Much of this was accomplished on several different grade levels
because of the varied ages and backgrounds of the institutioral

regidents.

Industrial Arts
The industrial arts program at Lake Afton Boy's Ranch included

the following: teaching the proper care and use of basic woodworking
tools from hand tools to power machinery; reading and understanding
the use of detail plans in making projects; and the assembling and

finighing of projects.
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Some of the projects completed include: wall plaques, desk sets,

nameplates, wall shelves, shadow boxes; and small cedar chests.

Language Arts

The language arts program was integrates into the corrective read-~
ing course at Lake Afton Boy's Ranch. Those who were in uppar grade
levels and/or in higher reading levels were given lessons in grammar

and composition.

Guidance and Counseling
The counselor in each of the two institutions counseled with
students on an individual basis. The counselors frequently provided

liaison between the boys and girls and the probation offices.

Testing was done on an individual basis in each institution.

These included intelligence tests and reading tests.

The counselor at Friendly Gables held group counseling sessions

for about two weeks. The counselor at Lake Afton enrolled the boys

in summer school and kept some of the necessary school records.

EVALUATION STRATEGY

The principal sources of evaluative data were reports from
teachers and counselors. These professional personnel were given
the Student Record Form (see appendix) at the begimning of the program.

This form provided for demographic data, student progress reports, and

anecdotal records. In addition to this data, the Summer School Evalu-

ation Form (see appendix) was provided near the end of the program on
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which the professional persomnel furnished information descriptive of

the program and other reactions,

In additjon to the information provided on the above forms the

evaluator observed classes, interviewed children, teachers, and insti-

tutional supervisors to gain further information about the summer pragram,

Because of the high mobility of the residents of the institutions
and the short time involved in symmer school, a pretest, posttest

objective measurement program was not cenducted.

PRESENTATICN OF DATA

Pupil D3ata
The following tables show the nﬁmber of pupil participants, ages,

grade placement, and attendance,

TABLE 36

PUPTL PARTICIPATION IN DELINQUENT CHILDREN
SUMMER SCHOOL PROGRAM

" Number of Pupils

Ingtitution (unduplicated count)
Friendly Gables 45
Lake Afton Boy's Ranch 56

Total 101
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TABLE 37

AGES OF PARTICIPANTS IN DELINQUENT CHILDREN
SUMMER SCHOOL PROGRAM

Ages ' Lake Aftbgﬁ | Friendly Gables

9 and under 1

10 and 11 3

12 and 13 16 7

14 and 15 35 26 ,

16 and 17 1 - 11 3
Range 7-17 years (No information %
Median 14 years on one pupil) :

TABLE 38

GRADE PLACEMENT OF SUMMER SCHOOL PARTICIPANTS
DELINQUENT CHILDREN PROGRAM

Grade Lake Afton ' Friendly Gables
Under 5 2 1 ’
5-6 9 1

7-8 26 10

9 - 10 19 23
11 - 12 0 : 10

Range 1st-10th grade Range 6th-12th grade
Median 8th grade Median 9th grade

(No information

on one pupil)
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E TABLE 39
| NUMBER OF SUMMER SCHOOL DAYS-ATTENDED BY PUPILS
[g | IN DELINQUENT CHILDREN PROGRAM

(Totzl poussible was 38) Y -
E No. of Days Lake Afton Friendly Gables
1-3 . .10 3
El 4 - 6 , . 8 . 12
[ 7-9 | 7 - 9
E 10 - 12 S : 4
[ 13 - 15 . | 1 3
16 - 18 - 7 4

19 - 21 2 1

ii .
| 22 - 2 | 1 3

25 - 27 . : 1 . . 3.

Eﬂ _ A ‘28 - 30 1 ' , 2

S 31 - 3/3 0

B ' 34 - 36 0

U | 37 - 39 9

;\ | . Range 1-38 days Range 3;53 days

[} Median 12 days -- Median 10 days

: The varied ages, grade Ievels,.and the high meeility ratehof ehe

[1 . residents of the institutions.is readily apparent from these descr;ptive

8 tables and statistics. It is for these reasons that small classes' and
| flexibility of scheduling were & mecessity.

U Teacher Rating of P gi Progres

l] Because of the wide range of educational levels, the highly mobile

R

population, and the relatively short term sutpmer school measurement
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of pupil progress was of a subjective nature. The teacher ratings,
while very broad and very general, gave some indication of student

progress in the summer program.. Table 40 contains the results of

the ratings of pupils who were in attendance five or more days.

TABLE 40

TEACHER RATINGS OF PUPIL PROGRESS IN
DELINQUENT CHILDREN SUMMER SCHOOL PROGRAM

e g b 14

ggtiggs
' ~ Not Slightly Greatly No
Insti;qtion Improved Improved Improved Rating
Lake Afton 8 33 0 3
Friendly Gables .15 27 2 1
— v 7

Institutional Supervigor Intervigw'Agglxs;s

The supervisor of. each institution was interviewed by the evaluatay
to obtain her reaction to the summer .school program. The form used by

the evaluator is shown in the Appendix.

The supervisors were very cooperative during the summer school pro-
gram. They were enthusiastic about the program and wished to continue

almost all phases of the school.

The supervisors felt that all the summer school subjects were of
value to their residents. The one subject which they considered most

valuable was corrective reading. One supervigsor felt that the counsel-

ing program was not needed in the institution because of the availa-
bility of social workers, probation officers, and personnel within the
institution. One supervisor felt that while art was of value, mpre

reéidents would profit from music,
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In the opinion of the supervisors, the reaction of the institutional

residents to summer school was very favorable.

The dominant feature which kept entering the responses of the
supervisors to questions were the highly qualified teachers and the
individual attention received by the residents. These two factors were

considered to be mainly responsible for the success of the program,

Some of the responses of supervisors are quoted below:
"Greatest thing that has happened -- has been of great
benefit." (corrective reading)

"We really needed reading."”

"One student with low reading ability now has confidence --
reads magazines after school hours,"

Mo ptoblemé-encountered."

“"Always beneficial -- the children enjoy it." (physical

- aducetion)

"Should be scheduled in the morning." (physical education)
"They like to work with their hands and create things." (art)

"Maybe one or two have benefited -- those who have talent :

in that direction."” (art)
"Yes they really enjoy this -- all girls." (homemaking)
"Y would like to have the shop going constantly." (industrial

arts)

"The boys made so many things. They are anxious to work."

(industrial arts)

"Hes relieved me of some of my work load.”" (counselor) k

V7 i, Ay e
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"Must work with probation offices." (counselor)
"Tried group counseliing -- it didn't work."

"Summer program is very bemeficial. I have noticed a lot

of change from when we didn't have this program. The boys
are less restless."

"It is more important to have summer program than winter."
"Pupils are real excited about showing parents their
reading papers."

"Residents can go back to regular séhool now where they
couldn't otherwise."

"The individual attention is great."

Student Reaction

Two residents from each institution were interviewed by the evalu-
ator to get their reaction and general feeling about summer school.
The residents were asked to name their favorite summer school subject;
the subject which they liked least; the subject which they thought would
help them most when they returned to regular school; what they liked

best about overall summer school and what they liked least.

The favorite subjects for the girls were typing and homemaking.

The boy's preference was the shop course.

One student stated that he liked reading the least, and one liked
physical education the least., The other two said they liked all sub- A

jects.
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Reading was chosen as the subject which the students felt would

help them most in regular school.

The students seemed appreciative that summer school activities

were available to them. They also felt they could learn more because

of the individual help which they received.

Techniques and Procedures Considered Particularly Effective \ 4

Following are some techniques and procedures listed by teachers
and counselors which they considered to have been particularly ef-
fective during summez schools:

The counselor talked to boys outside the of fice setting, such

as helping him with a shop project or simply taking walks over
the ranch. Communication was more effective in these informal

settings.

Students whe worked to capacity and took pride in achieving

fine workmanship in industrial arts were rewarded with pen

sets, a base, and a sub-base to make a desk set.

Games were used in teaching of reading anytime they would serve

the particular purpose.

Papers (reading) were kept in individual feclders and grades

and rewards given on the basis of this folder.

Use of the "Mini-Tramp'' in physical educatiom.

Boys made pleasing abstract designs on wall plaques from scraps

of wood.
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Group work in counseling was considered by counselor to be very

effective.

-

Motivation and participation were better when the girls were
allowed to select their activities. A rest period helped to
sustain interest and gave the physical education teacher an

opportunity to know the girls better and to have a greater

understanding of their problems.

Three students enrolled in typing were non-readers and did
not know the alphabet. These students were drilled om the

alphabet as they learned to strike the keys., They were en-

H couraged to hit the key and say the letter they typed., After

[ striking the key, they were asked to draw the letter on a
| piece of sandpaper with their finger and to say the letter

as they drew it.

Major Advantages
The major advantages of the summer school program as cited by the
professional personnel involved were:

The reading program was most helpful with its individual instruc-

tion and participation,

The opportunity was present to give the student much more

individual attention than in regular large ciass sessions.

The summer program provided these pupils with worthwhile activities

.

during the summer without the threat of fzilure.
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The environment was flexible and unstructured enough that the

pupils did not seem to react toward school with the same attitude

as toward regular school.

The pupils found acceptance in school and were allowed a freedom

of expression.

The summer program gave the pupils a chance to prepare for the

regular schcol term.

Maior Problem Areas

Some of the problems cited by teachers were:
Lack of adequate physical facilities. Storage space for materials
was needed. The counselor needs a private room or office for

interviewing and counseling. (Friendly Gables)

The counselor's role was not clearly defined.

Lack of adequate teacher orientation to the rules and regulations

of the institutions.

Physical education classes scheduled in the heat of the after-
noon. Class should be broken into smaller units and shorter

time rather than all in one class for a two hour period.

A coordinator of the educational program within the institution

is needed.

Absences from class were a major problem. Students were called
out of class to talk to counselor or probation officer. Some

students went to camp for two weeks.
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,'Mor}e _typewriters are needed.

" Lack of time for a 1étge portion of students to comtinue their

.studies because of short terms.

7 Time’ laé‘i“s too great between ﬁime of ordé.ring materials and

délivery of materials.
'Hot weather.

The main probliem was the extreme range of abilities.

" SUMMARY

PRI

Most of 'thg objectives of the program were apparently met. - Pro-
grams'Aamd lervicesfx_ve,f.e provided. Many teachers and counselors
reported improved adjustment primarily because of opportunities for
communication with t:heﬂpaipiie. Because of the educétional programs

gffej:gc‘i‘, reentry iato regular school should be easier for most pupils,

The major problems seemed to be the mobiliﬁy of thé residents and
the lack of .time for pre-planning and ccordination among the teachers.
This latter factor is caused primarily by the short time period between
.;he end of the regular school ierm and the ,begiiming of the summer

school term.

LAV I

Teachers, students, and institutional supervisory personnel seem
enthusiastic about the programs and felt that with few modifications

the'ﬂl;i'(;g't;al should comtinue during subsequent summers.
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NEGLECTED CHILDREN SUMMER SCHOCL PROGRAM

The provisions of ESEA P.L. 89-10 Title I as amended by P.L. 89-750
included projects to meet the special educational needs of children
living in institutions for neglected and/or dependent children. The
institutions served under this program were Booth Memorial Hospital,
Maude Carpenter Children's Home, Phyllis Wheatley Children's Home, and

the Wichita Children's Home.

The Booth Memorial Hospital maintaing a home and hospital for preg-

nant girls. It is a private agency which has financial assistance from
the United Fund and the Salvation Army. The regular educational program
at Booth Memorial is administered through the Department of Special Edu-

cation, Wichita Public Schools.

The Maude Carpenter Children's Home is a licensed private agency,

with United Fund assistance,'which provides 24-hour care for dependent
and neglected children ages three through sixteen. The children from

the home attend the Wichita Public Schools during the regular school year.

The Phyllis Wheatley Children's Home is a licensed private agency,
participating in the United Fund. The home provides 24-hour care for

dependent and neglected children, ages two through sixteen. The home

also operates a day nursery for children ages three through five whose

parents are working and cannot pay the full costs of child care.

The Wichita Children's Home provides 24-hour care for boys ages two
through twelve and girls ages two through eighteen. The home also pro-

vides temporary care for children who must live away from their families.

The home receives referrals from the Sedgwick County Juvenile Court,
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Sedgwick County Welfare Department, Kansas State Department of Social

Welfare, or by application to the superintendent of the school by private

persons.

The Neglected'Chiidreﬁ Summer School Program, an eight week session,
war ofgaﬁized to heip meet the educational and social reeds of these insti-
rutionalized chiidren. 'The professional personnel involved in the programs
identified the primary needs of the residents as: (1) the need for activities A
..to be available to regidgn;g during the summer months; (2) oppertunities for
instruction and activities in the areas of music, arts and crafts,_and physi- .

cal educatéon; and (3) development of positive attitudes and improvement of

-self-concepts.

OBJECTIVES

1. To prévide educational prograﬁs and activiéies dﬁring the
summer for residents of the institutions. N

12. fo enr;ch specific areas of institutional iiving ;5 ﬁeasured
by participation in the.activities provided. o ‘

3. To improve the social and emotional adjustment of the institu-
tional residents through the development of positive attitudes

and improved self-concepts.

- PROCEDURES

To attain the objedti&es of this program, activities and services
were provided during an eight week period. Table 41 shows the activities

and services provided at each institution.

o e — e
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TABLE 41

SUMMER SCHOOL ACTIVITIES AND SERVICES
FOR NEGLECTED CHILDREN

0

Activities and Services

Business
Institution Art. Education Homemaking  Music
Booth Memorial X X
Maude Carpenter X X
Phyllis Wheatley X | X
Wichita Children's X

Home

Physical

Education

All of the above services were of an instructional nature. A total
of seven professional bersons were employed for eight weeks to provide
the listed services. Table 42 shows the number employed in each area,
the number of hours per day that each of the persons was employed, ané
the total number of hours of instructicn or services provided in each:
area.

TABLE 42
AMOUNT OF INSTRUCTION AND SERVICE PROVIDED TO
PUPILS IN THE SUMMER PROGRAM FOR NEGLECTED CHILDREN
Number of Hours Per Day Total
Activity Persons Employed Each Person Served Hours Per Day
Art 1 4 4
Business 1 2 2
Homemaking 1 2 2
Music 2 24 6

Physical Education 2 24
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The summer program utilized the facilities within the institutions.
The professional personnel traveled to the institutions to provide the

iisted services.

DESCRIPTION OF COURSES

Art

Art media were explored in a creative manner. The chil&ren were
divided into small groups to better develon personal contacts. Much
+ime was spent getting the children to acquire more in&epéndence in
working‘witﬂ creative tools and materials. Projects 1nc1uﬁed éuppets,
‘Elay peopig, animals and désigns,'watefcolors, hooked rugs, tempera

painting, paper mache, and construction paper work. ;

Business Education

Business education was offered only at Gooth Memorial Hospital.
The business education program was designed to offer the girls courses

that would enable them to continue their education while at . Booth. 4

The courses offered were typing I and II, bookkeeping,:ind short~
hand. The personal aspect of all courses was stressed. Projects were

chosen to meet the need of the particular student.

w ""-U‘d”p gl

Some girls enrolied in shorthand and typing worked on drills to
increase speed and accuracy while others asked for practice on manu-
gcript typing and office production problems such as letters, busi.ess

forms, and telegrams.

The bookkeeping class completed nineteen chapters in the text

plus a practice set.
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Homemaking
The courses offered in houcmaking at Booth Memorial were child care

and clothing. Both courses offered high school credit.

Music
The wmusic program was planned to bz one of enrichment and recre-
ation. Concepts in music were introduced when the success of the

w+arious activities depended on a few basics.

The pfogram congisted principally of singing activities, playing

instruments,. creative activities, rhythms, and films.

The children sang fun, action, and folk songs, and sang to the
accompaniment of guitar and autoharp. Each child played percussion
instruments (drum, castincrs, tambourine, maracos, etc.). Several

students played the auccharp and guitar.

Creative activities involved the writing of Haiku poetry and
setting it to music using the pentatonic scale. Rhythm compositions

were written using the rhythmic scunds of the children's names.

Children who showed a special talent and interest were given

some training ian the area of talent and interest.

Physical Education

L

ysical education activities included in this program were:
softball, kickball, bombardment, relays, scooters, badminton, table
tennis, croquet, tumbling, four-square, rope jumping, volleyball,

circle games. Health education films were also used.
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EVALUATIOR STRATEGY

¥

The principle sources of evaluative data were reports from teachers
and counselors. These professional personnel were given the Student

Récord Porm (scc apoendix) at the beginning of the program. This form

provided for demographic data, student progress reports, and anecdotal

(Qee appendix) was provided near the and of the program on which the
prfofesgsional personnel furnished information descriptive of tﬁe program

and reactions tc the program. | -

The evaiuator observed classes, interviewed children, teechers,
aiid {nszitucional supervisecrs co gain further inforration about the %t

summer activitics.

Beceuse of the mobility of the residents of the 1nst1tﬁtiona, the
f?pe of program, &nd the short time involved in summer school, a pretest,

postt#st objective measurement program was not conducted. '’

" PRESENTATION OF DATA ,

t
The following tables show the number of pupil participdpta; the

ringes and redisns of age, grade placemert, and attendance. i ‘ A

L 2 ]

b~

e

,l
i
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TABLE 43

PUPIL PARTICIPATION IN NEGLECTED
CHILDREN SUMMER SCHOOL PROGRAM

Institution Number of Pupils
(unduplicated count)

Booth Memorial Hospital 20
Maude Car'penter Children's Home 26
Payllis Wheatley Children's Home ‘ 44
Wichita Cﬁildren's Home | _39
| Total 129
TABLE 44

AGE RANGES AND MEDIANE OF PARTICIPANTS
IN NEGLECTED CHILDREN SUMMER SCHOOL PROGRAM

Institution Range Median

Bcoth Memorial 14 - 22 yr. 17.5 yr.

Maude Carpenter b - 14 12

Phyliis Whearley Children's Home 4 - 15 10

Wichita Children's Home 5«13 8
TABLE 45

GRADE PLACEMENT RANGES AND MEDIANS OF SUMMER
SCHOOL PARTICIPANTS IN NEGLECTED CHILDREN SUMMER PROGRAM

Institution Range Median
Bocth Memorial ‘ 9th - H.S. Grad. 12.5
Maude Carpenter 1st ~ 9ch éth
Phyllis Wheatley Children's Home pre-school - 10th 3rd

Wichita Children's Home pre-school - 8th 2nd

I - 4 T e e i e ar b St o Wy 7 3 A s wn A S Sy T Smmn e s s e e e e e e ——— s = e e - . [
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TABLE 46

RANGES AND MEDIANS O¢ NUMBER OF DAYS ATTENDED BY
PUPILS IN NEGLECTED CHILDREN SUMMER PROGRAM

Booth Meﬁorial 1 -23 6 -
Maude Carpenter 5 - 38 31
Phyllis Wheatley Children's Home 3 - 38 30
Wichita Children's Home 7 -38° 35

Frcm the above information in Tables 44 and 45 it can be seen
that there was a wide range of ages and grade placements. This re-
quired much flexibility in scheduling which the teachers and the

insﬁitut{onal personnel apparently accomplished.
L

At Booth Memorial some giris were not scheduled in class five
days a wgeﬁ. Some girls were enrolled in school who were classified
as out~patients rather than being full time hospital residents. Some
of this latter group had transportation and scheduling difficulties

which affected their attendance. These factoxrs combine tonréduce the
attendance figure for Booth Memorial as shown by Table 46. . In the
other institutions the attendance wes relatively good. So?e'residents

went to summer camp for a week which reduced attendance figures.

{ .

Teacher Ratings of Pupil Progress \

Teachers were asked to rate each student at the end of the program
in three categories: not improved; slightly improved; or gfeatly im-

proved. Tables 47 gives the results of a composite of these ratings:
{
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TABLE 47 v

z TEACHER RATINGS OF PUPIL PROGRESS IN
’ NEGLECT:D CHILDREN SUMMER PROGRAM b

Not Slightly Greatly Not

Poin at he 2 fops £ S mmen [P | 'l’.-.-...- y o o3 o |« Y pngn |

é{&&# bgl—* . J.unu.vvcu 23} & cu LRI UV EGL NALECW
Booth Memorial - 3 10 3 %4
Maude Carpenter * 1 15 1 9
Phyllis Wheatley Children's Home 5 29 -6 . &
Wichita Children's Home 4 19 16 -0
Total 13 - 73 26 17

* Ratings available in art only.

For reasons cited previously in this report, measurement of pupil
progress was of a subjeetive nature, Table 47 gives a general indica-
tion of student progress during the program. Most students were rated
as slightly improved. Many of those rated not improved had short terms

of attendance.

Student Interview Analysis

Two students each from Maude Carpent:er end Phyllis Wi\eatley were
interviewed by the evaluator to get student reactiop to sumner sehool.
The general student reaction toward the program*was good The bepz
interviewed preferred physical education over music and art and the

girls seemed to prefer music over the others. More 1mportant than what

" they szid however, was their observable apparent positive attitude to-

vard the program in general. They seemed to feel they were learning

as well as having a pleasant experience.
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f{pgpi;utional\Sppgrvisor»ln;erview Analysis

¢
!

The supervisor ;of .each institution°was interviewed by the evaluator.
¢

hggggb sypervigsor was asked .the -questions on the Institutional Supervisors
‘Inserview Form -(see appendix) which :applied to their summer:school pro-
g¥8m. The supervisors were given opportunities to give realistic eval-

‘yative reactions to the programs. They were enthusiastic about the value

Pt

of .summer schapl. Very little criticism was voiced. Quotes from ‘the

‘%QF@mvigﬁsﬂaxg listed:
"In :an institution such as ours, children need to pliy

together and participate together. Our physical education

-
L

:pxgg§am is helping to do this."
"The physical education program is helping them imbrove
their skills. One boy hadn't done well in regular school

physical education program. Through the program this summer

.he.Qas_lgarned that he can do many of the physical skills."

3

"No probleme encountered." €

3";t is good for our children to have this time fo:{ﬁhysical

edugh;icn under trained supervision.'

.“The children are very enthusiastic about the art program.

= -

They'have learned to match colors, paint, etc.” ]

1Y

"The children are learning to be more creative." | -

H

?“!he teacher allows them to use their imaginations&é

'“I can see evidence of good work when 1 visit the‘gét classes.”

%the children are learning to appreciate good ﬁnai%é"

T“The.child:en love the mugical instruments. They ilay them
many times outside of music class."

"It (music) is the most wonderful program we have had., "

¢ -

e =T
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Small class size contributed to the success of the program

in homemaking,

Girls in typing were given opportunities to work on problems
v:vhich they requested. This seemed to develop interest to
the extent that their completed work was neat, correct, and
on time., The girls would hand in more than the assigned

work, and would work in the classroom before and after class.

Major Problem Areas
The major problems cited by those directly involved in the summer
school program are listed:
Because of the diversity of the summer programs, even with-
in institutions, scheduliz_xg of classes and students was

listed as a problem.

Inadequate physical facilities for classes and storage of

equipment and supplies.

Lag time from ordering of supplies to delivery of supplieé.

A few classes (music) were too large to do individual work.

Maior Advantages of the Summer School
Following are the advantages most frequently mentioned by the
professional personnel:
It gave the childrer something worthwhile to do with their
time. A quote from a teacher illustrates this point: "An
eighth grader told me that he liked the music classes because

it gave him something to look forward to each day."
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"The children in music classes are always anxious.to perform."

"The music helps some of our problem children -- one problem

boy is now the music teacher helper in music.”

them utilize their time."

"The children like the summer program. The few who attend
regular summer classes off-camput feel they have missed something
by not being able to sc.iedule the classes we have here.”

"The individual attention which the children receive is a
great factor contributing to the success of the program.”

"Individual attention helps greatly." -

"The attitude and interest of the teachers has contributed
much."

""Small classes have been a great factor in_the success of

t

the program."
"I can't praise the program enough." : :
""Real sold on the whole program -- a definite asset to the

total institutional program.’’ T

"] hope the program can continue far many years td come."

Techniques and Pxocedures Comsidered Particularly ngective‘
The following were cited by teachers as being particulag}y effective
during the summer school: .
One pupil in music was very interested in electropi?s. He
had constructed an clectronic oscililator. The osgillator
was used in conjunction with tape recorders to crgate an

electronic music composition. The junior high group was

highly motivated by this activity. \

IToxt Provided by ERI




89

The summer activities can enrich their lives because most

of the activities can be continued outside of class.

It provided the pupils an opportunity to gain skills with-

out the threat of

h a gra

At Booth Memorial the girls could earn credit to help

keep them at their grade level.

The summer program (clothing and business education at

Booth) gave several girls a chance to review and refine

skills they could use after they leave the hospital.

Working with the boys and girls every day rather than

once each week (as in the winter program).

The summer school equipped the child to be more successful

in regular school-year classes.

SUMMARY

The objectives of the program were:

1. To provide educational programs and activities during the

summer for residents of the institutions.

2. To enrich specific areas of institutional living as measured

by participation in the activities provided.

3. To improve the social and emotional adjustment of the
institutional residents through the develcpment of positive

attitude and self-concepts.
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The objectives apparently were attained in most cases. Educational
programs and activities Were provided. Participation in the program by
the residents was good. In the opinion of the teachers and institutional
supervisory personnel improvement in sqciél and emotional adjustment was

apparent in many cases.

e

The major feature of the program was the provision of enrichment

and educational activities for children who would not otherwise receive

o Eeai A g duatd IR

this advantage.

T
.

The major problem cited by the professional personnel was the lack
of good physical facilities for classroom work. This could be expected
since most-of the imstifutions ‘were not designed with provisions for

classroom work and equipment storage space.

‘Studenfs, teachers, and institutional personnel felt that the

program was very desirable and shbuld be continued and expanded.

e 2l vl L oy
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POST-KINDERGARTEN

‘A post-kindergarten program was conducted during the s@r to
provide pre-reading activities to pupils needing additional instruc-
tion before entering first grade. A curriculum of developmental
-activities emphasizing language development was presented. Similar

programs had been conducted during the summers of 1966 and 1967,

OBJECTIVES

1. To increase vocabulary and ability to commmnicate vefbally.

2, To improve verbal and non-verbal concept le.vels.

3. To improve non-verbal expression.

4, To improve visual and auditory discrimination.

5. To improve t:he self-concept.

6. To enable children to establish and maintain desirable

classroom relationships.

7. To improve the physical and nutritional health of children.

PROCEDURES

P

A total of forty-four classes with teachers selected from the
regular staff of primary teachers were established in Title I elementary
schools. Some teachers taught two classes of pupils, and other teachers

taught one class. Classroom aides were employed to assist the teachers.

Pupils needing additional pre-reading experiences were selected by

teachers and principals. A total of 528 pupils were enrolled. Instruc-

ﬂ: tion was provided in classes averaging twelve in number, two hours daily

for six weeks.
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A variety of learning'experiences'utilizing varied media were
provide?. Emphasis was placed upon language development. Activities
included the following:_ crea;ive picture interpretation, pupil-.
dictated»stories, listening to stories, practice with meaningful
language pattegns, non-verbal activities including art and music, and

physical and nutritional activities.

EVALUATION STRATEGY

No tests were used in the evaluation of this part of the Title I
project, The_principal csources of evaluative data were records, a
post-kindergarten checklist, and teachers' responses to questions.
The checklist and questions to teachers were contained on the "Post-
Kindergarten Evaluation Sheet" completed by teachers at the end of

the prc_cam. A copy of the instrument is included in the appendix.

PRESENTATION OF DATA

Twenty-seven completed evaluation sheets representing twenty-seven
classes were returned by post-kindergarten teachers. The teachers
checked the appropriateness of the program's goals and activities and
the numbers of pupils making progress in the classes. Results of

these are shown in Tables 48 and 49,
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TABLE 48

RESPONSES OF TEACHERS CONCERNING APPROPRIATENESS
OF 1968 POST-KINDERGARTEN GOALS AND ACTIVITIES

Number
i o Q
B LS I
@ o g o
4 & Dyl ord
L AR a8
- W0 0a o
Goal or Activity nh H2S.894
< =98 o u4ada 4
SN 8 Ag o
3 0 A=W o
' O 0O He @
[ B H < HHXTHIM
Creative picture interpretation 15 12
§_ d Pupil-dictated stories 8 14 5
r* Literature appreciation 14 12 1
| ] Practice with meaningful language patterns 15 11 1
- Building vocabulary 18 7 2
2 Improved articulation and enunciation 6 14 7
T Acceptance of self; establishing self-worth 14 12 1
A Building meaningful social relationships 11 16
) Acceptance of errors; openness to experience 6 17 2 2
= Non-verbal expression (art, rhythm, etc.) 10 14 3
U Sharpened visual and auditory discrimination 16 11
Likenesses and differences in visual and oral media 13 13 1
' ] Mathematical concepts of size, position, time 14 11 2
F Successful learner behavior 13 11 1 2
14 Observation skills-generalization about environment 6 21
E Physical coordination 5 21 1
; N Body development and exercise 5 17 4 1
I Nutritional program & 10 8 2 3
3 Health habits, body care 5 17 5
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TABLE 49
RESPONSES OF TEACHERS CONCERNING PUPIL PROGRESS
IN 1968 POST-KINDERGARTEN PROGRAM
Number
m o o o ;
0 » » ) L
Q o Q ) ‘:
B balb B
W O®MWOm OO
Goal or Activity il Rl oI Rl ol - 3
e a3 e W ;
S DS OF 60 3 00 3
AEmE HAE Y 4
o e N e B ;
TETETERES S |
sdnfe2id AR ;
Creative picture interpretation 6 3 16 2
Pupil-dictated stories 8 9 7 3
Literature appreciation 9 9 9
Practice with meaningful language patterns 2 8 14 3
Building vocabulary 10 16 1 ﬁ
Improved articulation and enunciation 6 8 12 1 :
Accepcance of self; establishing self-worth 3 5 16 3 g
Building meaningful social relationships 3 7 13 3 1
Acceptance of errors; openness to experience 3 4 14 3 3
Non-verbal expression (art, rhythm, etc.) 1 11 10 5
Sharpened visual and auditory discrimination 9 14 4
Likenesses and differences in visual and oral media 2 319 2 1
Mathematical concepts of size, position, time 2 10 13 2
Successful learner behavior 2 8§ 13 2 2
Observation skills-generalization about environment 2 10 13 2
Physical coordirstion 3 4 14 6
Body development and exercise 4 3 14 6
Nutritional program 4 5 9 2 7
Health habits, body care 7 4 13 1 2
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Data in Table 48 indicate that teachers completing evaluation

sheets almost unanimously agreed to the appropriateness of the program's

goals and activities. A notable exception was the nutritional part

of the program where opinions were more sharply divided. Data in
Table 492 indicate that teachers fglt that substantial numbers of pupils
made progress during the post-kindergarten experience. There were

8 - 12 pupils reported as making progress in about half of the classes.

Teachers were asked to indicate how much §a1ue they felt the

teacher aides were in the post-kindergarten program. Fourteen dif-
ferent teachers® responses were available. Seven of the responses

were in the "Much" category and six were in the "Moderate' category.
One teacher checked "Little," and no teacher checked "None." Teachers 2
indicated that the aides assisted in a varietv of tasks related to

preparaﬁion of materials and working directly with children.

A coordinator was employed for the six-week session. When teachers

were asked to rate the value of the help they received from the coor-

dinator, eight responded with '"Much" and five with '"Moderate." Two E

teachers responded with "Little," and no teacher checked "None" or
"Detrimental.’ The ways the coordinator assisted with the program were
related to assisting in the orientation of teachers, the providing of

instructional materials, and providing suggestions.

The length of time per day for pupils in the 1968 post-kindergarten

program was two hours. Teachers were asked to give their opinions

regarding the optimum length of time per day for such a program. Seven
teachers felt two hours was the optimum,and eight felt three hours

was the optimum,

MR s AT e AN - - o RTRGL: Ao
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One question asked teachers was "How much value do you feel that
some type cf food or refreshment provided daily is to the Post-
Kindergarten program?" Thirteen teachers' responses were available,
Four checked '"Much," three checked "Moderate," and onme checked "iirtie.™

Three teachers checked "None," and two checked “Pon't know."

COMMENTS ON RESULTS

A total of 528 children received post-kindergarten instruction

during the summer of 1968. This number compares with a total of 814

post-kindergarten pupils enrolled in the 1967 session.

The program objectives were the same as those for the 1967 program,
As was the case last summer, teachers almost unanimously rated each
of the nineteen goals and activities that were closely related to pro-
gram objectives as being appropriate to the needs of children in the
program. Also, the teachers reported that a large number of children

made progress on each of the goals and activities.

Most of the teachers for whom questionn.ire responses were avail-
able indicated that the services of the aides were of value. Also,

the coordinator was perceived as being helpful. Opinion was divided

concerning the optimum length of time per day for a post-kindergarten

program and concerning the value of the nutritional part of the program.
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FORWARD BOUND

Pupils living in low income areas often are deprived of partici-
pation im summer activities such as crafts, recreaticmal hobbies, club
activities, leadership opportunities, and camping activities. Unless
the leisure time of young persons is channeled into productive activi-
ties, lessening of the self-concept, aimlessness and delinquency may
result. The successful camping program initiated in the summer of 1967

was repeated. The program was designed to provide residential camping,

learning, and citizenship experiences for pupils in grades 6 - 9 who

iy 2

might not otherwise participate in such activities. Attention was

= i o WD LR g
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given to worthwhile leisure time activities, citizenship, and health.

™ e AT £

OBJECTIVES

1. To provide activities that lead to the worthy use of

leisure time.

2. To provide desirable experiences for promotion of

citizenship development.

3. To promote good health habits leading to health improve-

nent.
PROCEDURES

The Yourg Men's Christian Association was delegated the responsi-
bility of operating the camping program at Camp Wood located near
Elmdale, Kansas. An experienced resident camp director was assisted
by camp counselors, junior counselors, cooks, nurse and other sup-

portive personnel.
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Participants were selected by a coordinator upon recommendations of
school principals and school counselors. Tuition was paid, by contract,
to the YMCA from Title I funds. The length of camping experience for

each pupil was two weeks.

A structured program of activities included outdoor activities

emphasizing sports, cabin activities emphasizing crafts, and general
activities emphasizing group participation. Specific activities avail-

able to pupils were horseback riding, swimming, canoeing, fishing, bow

and rifle shooting, hiking, softball, skits, etc. Opportunities for §

leadership, competition, and development of self-concept vere provided.,

Campers were allowed to choose activities, and both in&ividﬁal and
group instruction were given. Some group participation was required.
Health improvement was given careful consideration. Medical{examinations
were required of all participants prior to admittance to the program.

A nurse was in residence, and a camp physician was on call. ’Pupils
received a balanced diet while at camp. Transportation to‘apd from
camp was furnished to participants.

{ %

EVALUATION STRATEGY A %
No tests were used in the evaluation of this part of thé Title I

praoject. Non-test sources of evaluative data included participation i
statistics, check lists completed for each camper, and anec&étal infor-
mation., The program was designed to increase opportunity, participation,
and skill development, It was assumed that participation inlthe progfgm 4j
would conéribute to worthwhile use of leisure time, citizensﬁip responsi-
bility, and improvement of health. A copy of the check list completed for

i

%gch camper during his last two days of camp is included in the appendix,
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PRESENTATION OF DATA

While the attainment of desirable changes in pupils' attitudes,

habits, and health was the long range goal of the camping program,

. 1.

the immediate success of the program was revealed im part by the extent

of participation.

Approximately 3200 contacts were made initially to alert pupils
to the camping program. In all, 305 enrollments were completed, of
which 290 actually participated. Three sessions were held. Tables 50
and 51 give‘a breakdown of the participants according to sex, session

attended, and age.

The camp staff was responsible for observing specific behavioral
changes and growth patterns and for completing a check list for each
camper during his last two days at camp. Completed check lists were
returned for most of the campers. A camp counselor checked each of
the campers "yes" or 'mo" according to whether or not the camper had

attained each of the short range goals related to attitudes and habits

that the program was designed to develop.

While some campers were checked as having attained all of the
goals listed, no single goal was attained by all of the participants.
All of the campers for whom check lists were examined had attained
some of the goals that were listed. Table 52 shows the short range

goals and the percent of participants checked as having attained the

goals.
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TABLE 50

EXTENT OF PARTICIPATION IN TITLE I
FORWARD BOUND PROGRAM

Boys' Girls' Total
Date of Camp Attendance Attendance Attendance
June 16 - June 30 44 22 66
June 30 - July 14 28 37 65
Aug. 11 - Aug. 24 85 74 159
Total 157 133 .. 290
TABLE 51

NUMBER OF PARTICIPANTS BY AGE
IN TITLE I FORWARD BOUND PROGRAM

Age _Boys Girls _Total
10 7 6 | 13
11 60 46 106
12 45 41 86
13 25 34 59
14 14 4 18
15 6 2 .8

Total 157 133 290




.

= =

.,}umﬂ\ |

"

101

TABLE 52

RESULIS OF CHECKLIST FOR EVALUATION OF THE
TITLE I FORWARD BOUND PROGRAM

N = 239

f - |

L

Description

Percent
Attaining

1. Activities leading tc the worthy use of leisure time

a.
b.
C.
d.

Participation with some proficiency in at least 3 outdoor sports
Completion of at least 3 cabin activities

Participation in at least one evening program

Demonstration of ability to use time wisely without coercion

2. Experiences promoting citizenship development

a.
b.
c.
d.
e.
f.

8.

Planning cooperatively for outdoor and cabin activities
Participation in coeducational activities

Participation in flag ceremonies

Attendance at religious activities according to personal preference
Display of respect for camp leaders

Following camp regulations

Assuming responsibility for own conduct

3. Habits leading to health improvement

a.
b.
c.
d.
e.
f.
2.
h.
i.

Daily attention to proper grooming of hair, teeth, hands, & body
Keeping cabin and camp area neat, clean, and free of refuse
Practice of safety particularly with water activities & camp fires
Eating adequate balanced diet

Refraining from wasting food

Reporting accidents promptly for treatment

Practice of regular exercise

Getting adequate rest

Demonstration of pride and concern about personal health
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Majority of the campers were cooperative and profited from the two weeks camp-

ing experience.
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There .was a place for anecdotal information on the lower part of
ithe checkiist form used in evaluating each camper's performance.

Providing anecdotal information was optional. Comments appeared on

-4he forms for many of the campers. As might be expected, there was

uch-variety in the length and content of the statements. Some cited

gxamples of progress, others cited the lack of progress. Problems

4hat were experienced by some of the campers were listed. Varying
fegrees of responsibility shown by the campers were noted. ‘Some exerted
deadership; others were lacking in initiative and responsibility.
4verall, it appeared that a large majority of the campers were cooper-

~gtive and profited from the two weeks camping experience.

COMMENTS ON RESULTS

The objectives of the Forward Bound camping program related to
;gl) tire provision of experiences pertaining to worthy use of leisure
-time and citizenship development and (2) the promotion of good health
habits. ‘As in the case of last summer's program of a similar nature,
the program's success may be judged in part by observing tﬁe extent of

garticiphtion and the completion of specific activities.

The fact that 290 boys and girls were provided two weeks of camp-
ing experience supervised by competent camp counselors is notewor thy
.gvidence. It is reasonable to assume that many, if not most, of them

would not have had the opportunity otherwise.
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The counselors furnished evidence of goal achievement in the form
of checklist and anecdotal information. Eighty percent or more of the
campers were reported to have attained sixteen of the twenty short range
goals planned to lead to worthy use nf leisure time, promot::e citizen-
ship deveiopment » and improve health. Over sixty percént were reported

to have achieved the remaining four goals.

Amounts of growth in children's habits and attitudes were not
measured. The extent of lasting effect is not; known. The influence
of the experience will vary from person to person. But, based upon
the number of participants and information supplied by counselors, the

Forward Bound camping program may be considered successful.
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OUTDOOR EDUCATION ‘

!
Outdpor education was included in the 1968 summer school as an
‘attempt to enhance pupils' learning and achievement through a study of

.ithe natural environment. It was included as an extension of the class-

room so that pupils might learn through observation.

OBJECTIVES

l. ~To develop an awareness of the natural environment.

2. *To.increase skills of observation.

3. ‘To improve ability to classify objects according gp common
characteristics.

4. To develop an inquiring attitude toward natural pthomena.

PROCEDURES

Nineteen teachers in twenty-one Title I elementary schools conducted
&weuty-six outdoor education classes for pupils in grade two; Prior to
the opening of summer school, orientation sessions were held for teachers
-£o demonstrate methods of observation, classification and identification,

;
guestioning and to suggest activities. Individual teachers 'were free to
&ttuctufe classes according to the interest and needs of their students.
- Classes uéually centered around some project such ag plant identification
with supportive field trips or nature walks. In-classroom activities

4ncluded discussions of the pupils' interests; discussions of planned

nature walks; preparation of notebooks; classifying and mounting specimens;

viewing of films and transparencies; listening to tapes or fecords; and

i uge - of biogcope, microscope, and hand lens. An overnight camping experience

f
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was made available #o the children. A prelininary copy of the course

outline is included in the apperdix.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of ourdoor education,

Non-test sources of evaluation data included attendance records, an eval-

vation form completed at the close of summer school, and anecdotal records

submitted by the outdoor educaticn teachers.

PRESENTATION OF LATA

Twenty-six classes in cutdoor education were conducted. These classes
met twWenty-six times and were scheduled for two days at camp. Participation

statistics were available from twenty-four of these classes. Data from

these twenty-four classes are presented {a Table 53 . The figures concerning
ADM and ADA are of limited valuz since two classes are not included. Figures
presented for categories of percent of attendance, tardies, and camp atten-

dance probably would not be greatly altered if the other two classes were

added. It will be noted that the best class in percent of attendance had

more than nine of every ten students in attendance while the poorest class

had nearly six of every ten students in attendance. One class reported no

tardies. Another reported sevency-eight. Camp participation was available

from twenty classes showing that from six to fourteen students took part

in the overnight camp experience.

Some teachers indicated they felt the classes should have been

e scheduled from 10:00 a.m. to 12:00 noon rather than from 8:00 a.m. to

10:00 a.m. Many tardies in some schools were a result of oversleeping.
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Other teachers felt the class was competing with Daily Vacation Bible
S¢hool and Park Board Recreation. Some students were involved in one of

these other activities.

TABLE 53

PARTICIPATION STATISTICS OF OUTDOOR EDUCATION SUMMER SCHOOL CLASSES

N = 24
Statistic Range Mean
Average Daily Membership
(all classes combined) 252-475 370.04
Average Daily Attendance
(all classes combined) 161-407 308.42
Ratio of ADA to ADM
(percent of attendance) 57.5-93.1 83.34
Tardies per class 0-78 23.83
Camp attendance per class (N=20) 6-14 10.5
TABLE 54

'FIELD TRIPS TAKEN BY OUTDOOR EDUCATION STUDENTS

Field Trip Number of Classes Taking Trip
Riverside Park and Zoo 11

: Santa Fe Lake 8
E Nature walk around school yard 3
E Johnston's Feach Orchard 3
g WSU Education Center 2
E Nursery 2
. Oak Park 2
%' Friends University Museum 2 ,
E Pet Store 1 3
i Lake (not named) 1 3
? Woodland Park 1
g Rogers Nursery 1
g‘ Arkansas River 1
? Private Rock Collection (private home) 1
% Total 39

(
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Table 54 shows the places visited by the outdoor education classes.
Transportation was reported by some teachers to have been a source of
problems. Eight teachers used busses; ten used private automobiles with

the remainder not stating what mode of transportation used.

Teachers were asked which elements of the outdoor education classes

_ were of greatest value. Their responses are shown in Table 55.

TABLE 55

RESPONSES OF TEACHERS CONCERNING ELEMENT OF
OUTDOOR EDUCATION WHICH WAS OF GREATEST VALUE

Area of Value Nu&ge; ég Teachers Selecting Each Response
Time to explore and discover 7
Camp 6
observation of surroundings 3
and environment
Firsthand experience with 3

nature objects

Since the source of responses to determine the elements of greatest
value for Table 55 was a free choice questinn, the various answers were

grouped into similar categories for clarity.

¥4 addition to the transportation problem mentioned previously, other
problems were reported by some teachers. These problems mainly centered g
around not receiving supplies that were requested. One teacher reported
having purchased supplies from her own money in order to have them at 3

points of peak class interest rather than wait for deliveries of supplies.
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Twenty teachers responded that the camp experience was a very worth-

while integral part of the outdoor education experience.

Four teachers made lists of things which children observed on a

nature walk taken the second day of school and another list of things
observed on the same walk taken near the end of school. Table 56 shows

the comparisons.

TABLE 56

COMPARISON OF NUMBER OF OBSERVATICNS BY FOUR CLASSES
AT BEGINNING AND ENR OF SUMMER SCHOOL

- = Number of Observations
Group Beginning End
Class A 28 55
Class B 19 36
Class C 15 '23
Class D 25 35
Total 87 149

Class observations increased slightly over seventy percent from the
beginning of the course to the end of the course, but probably more impor-
tant than the quantitative increase was the quality improvement of obser-
vations. Examination of lists of observations show that in the beginning,
an observation might be a broad, general classification of some object;
for example, bird. At the end, the pupils were more discerning and more
detailed in their classifications. The "bird" was described in more detail
as "a small brown bird" or the specie might be named, "Robin.," Later

observations were usually more refined or more descriptive.




- AT X g At b

109

Some comments were written by teachers concerning the outdoor educa-

tion classes. A few representative comments are included below:

"It was most rewarding to have a whole class full of girls who really
wanted to come to school every day."

"I would recommend aides for this program.'

"We were concerned with improving our observations of our surroundings. 3
We locked, felt, tasted, planted, buried, floated, sunk, heated, or {
pounded objects found."

"I've never been so interested and excited about science before."

"The camp staff was just wonderful."

"ILf this program continues for the disadvantaged, I feel that much ]
can be accomplished through more social amenities in conjunctionm," .

"I definitely feel this is a valuable program! The children were
so enthusiastic."

"My experiences with the Negro children were nothing less than pleasant.,"

Most teachers indicated they would welcome the opportunity to teach 3
outdoor education again and some expressed the feeling that it should be

made available to all students in elementary schools. 3

COMMENTS ON RESULIS

The stated objectives of the outdoor education classes seem to have

been met by class participants. Most comments by the teachers of the classes
were favorable, indicating that children had increased in their observational

skills, that they were more critical in their object classifications and

seemed to be more aware of their surrcundings. Some classes turned in

excellent attendance records. Where class attendance was poor, there seems

to have been a factor of competition with other summer activities or a lack

%{_ of understanding on the part of parents. In summation, all objectives 3

'li apparently were attained to some degree.
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HOME REPAIR AND IMPROVEMENT PROGRAM

The home repair and improvement program, first initiated in
the summer of 1967, was designed and organized to provide boys living
in low-income target areas with practical skills needed to repair

and maintain private homes.. Skills learmed in the shops of selected

junior high schools were put into practice while working on the boys'

own homes. It was believed that supervised actual job experience

would fill th- need for worthwhile summer experiences for low-income

boys who were too voung to secure summer jobs and/or too unskilled

to work part-time.
OBJECTIVES

1. To train youth in the skills and approved practices used in

house construction, maintenance, and repair.

2. To'provide practice of learned skills in a meaningful
situation while working on houses in the community.

3. To improve the economic value of houses and property.

4. To develop positive attitudes and pride in a well-kept house

and yard.

PROCEDURES

Junior high school students living in low-income target areas were

selected for the program by shop instructors, counselors, and principals.

Woodworking shops at four junior high schools served as skill training

centers. Most of the boys were ninth graders and were either fourteen
or fifteen years of age. Eight jndustrial arts teachers, two in each

school, worked with teams of boys. The skill training included problem
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solving, estimating, use of tools, and shop repair work. The practical

training and use of learned skills took place at the house sites.

Hours spent by the boys in the program were 7:00 a.m. to 11:00 a.m.
Moncay through Friday. The program extended over an eight-week period.
The field experience provided opportunities for boys to "learn by doing"

skills of painting, carpentry, fence repair, masonry, and yard beautification

An amount of $50.00 was allocated for supplies for each of the projects.
In some cases property owners assisted with the purchase of supplies, but in
all cases the labor was performed withcut cost to the owners. Consultative
service pertaining to home maintenance and repair was provided by instructors

to property owners at their request.

Personal work-study allowances in the amount of $2.50 per day were pro-

vided to ninety-eight boys who participated in the program.

EVALUATION STRATEGY

No tests were used in the evaluation of this part of the Titlé I pro-
ject. Non-test sources of evaluative data included participation statistics
and the '""Checklist for Evaluation of the Title I Home Improvement and Repair
Program.'" A copy of the checklist was completed at the end of the program
for each student. Kinds of information obtained from the completed forms
included understandings, descriptions of performance, attitudes toward house,

work, self, and others, attendance information, and anecdotal information.

: A copy of the checklist is presanted in the appendix.

il
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PRESENTATION OF DATA

The following tables and statements present summaries of information

obtained from the checklist used in the evaluation of the program.

TABLE 57

STUDENTS' UNDERSTANDINGS AND ABILITIES AS S8HOWN ON CHECKLIST
FOR EVALUATIOR OF THE 1968 TITLE 1 HOME REPAIR AWD IMPROVEMENT PROGRAM

N = 98
‘ Number of Responses Concerning
Description of Knowledges Extent of Understanding or Ability
and Skills None Little Moderate Much
Knows how to plan and estimate &
repair job 0 10 51 37
Understands the use of hand tools 0 6 49 43

Understands sequence of procedures in
painting (scraping, priming, painting,
cleanup) , 0 2 46 50

Understands sequence of procedures in
general repair work 0 8 40 50

The information in the above table reveals that most of the boys in
the program were reported to have had at least 'moderate' understanding
regarding the use of hand tools and the sequence of procedures in painting.
Slightly fewer were reported as having ''moderate’ understanding in planring
and estimating and of the sequence of procedures in general repair work.

It is reasonable to assume that some students entered the program with more
understanding and ability than others and that some students gained more

than others during the eight weeks.

WMJ;P$£§;« e
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TABLE 58

STUDENTS' PERFORMANCE AS SHOWN ON CHECKLIST FOR EVALUATION
OF THE 1968 TITLE I HOME IMPROVEMENT AND REPAIR PROGRAM

N =98

Number Completin

Description of Performance Yes No

Developed a plan for repair, improvement
and care of house and yard 81 17

Estimated and computed the labor cost of
house improvement 83 15

Estimated and computed the material costs of house

of‘house improvement 84 14
Used and properly cared for paint brushes 97 i
Bas used hand tools in maintenance and repair work 98 0

The information in Table 58 shows that most of the boys performed the

tasks relate& to the program objectives. All boys except one used and

proparly cared for paint brushes, and all boys used hand tools in maintenance

and repair work.

As perceived and reported by the teachers (Table 59) the number of
boys with good attitudes toward their own houses, their work, self, and
others doubled during the time the program was in progress. It can be seen
that reported attitudes as indicated by parents were availabie for consid~
erably fewer students. However, a similar pactern of improvement is apparent
for those for whom the items on the evaluation form were checked. Most of
the parents contacted near the end of the program indicated they felt their

boys had good attitudes.
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TABLE 59

STUDENT ATTITUDES AT THE BEGINNING AND END OF
THE 1968 TITLE I HOME REPAIR AND IMPROVEMENT PROGRAM

N = 98
Beginning of Program End of Program
Xind of Attitude Left Left
and Indif- Item Indif- Item
Person (bserving Good ferent Poor Blank Gecod ferent Poor Blank

Toward Own House

As cbserved by the teacher 32 46 12 . 8 73 i6 0 9
As indicated by parent 22 35 4 37 54 7 0 37

Toward Work . ;
As observed by the teacher 32 39 23 4 76 18 2 2 '
As indicated by parent 25 21 12 40 51 6 0 41

Toward Self
As observed by the teacher 38 51 6 3 70 24 1 3
As indicated by parent 21 26 1 50 48 3 1 46

Toward Qthers
As observed by the teacher 32 53 11 2 69 24 3 2 J
As indicated by parent 15 28 4 51 43 6 0 49

Attendance information was reported by the teachers. It was reported that

fifty-nine of the boys reported to work on time every day. Twenty-one were

: ] tardy only one day each. The largest number of days tardy was six, reported
P for one boy only. It was reported that thirty-nine of the boys were present
S every day. 7Twenty were present every day but one while fifteen were present

every day but two.

3 Anecdotal information was furnished by the teachers in the form of comments .

made by students about themselves, comments about students by fellow workers,
comments made by parents, and comments made by the teachers themselves. Some

of tl.2 comments by students, parents, and teachers are presented as follows:

D 54 A T S s R a0 0 e eaons 2 S e
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Comments by Students

"I appreciate having a job for the summer; but it was surely hard work,
and I lost a lot of sleep."

"I didn't krow there was so much about taking care of a house."
"I surely do appreciate the chance to work this summer."

"Boy, this is harder work than I have ever done before. I guess this
is the first work I have ever done."

"This work is hard, but it is a lot of fun."
"I enjoyed the work. The painting was a challénge."
"I learned a lot of things I didn't know."

“There should be more cooperation on the crew, and there should be
more pay."

"This is a good summer program to keep students busy."
"It was fun except for getting up so early."

"This was a good deal. It taught me a lot of things that I can
uge later."

"I liked the program, but I didn't like cleaning up paint."

Comments About ¥Fellow Workers by Students

"I liked working with because he isn't afraid to do the hard
work right along with you."

" needs to learn more about painting windows and how to putty."

"He is a good worker, likes to paint."

" was good at glazing windows and did his assigned job."

"7 don't like to work with because he always plays around and
then I get into trouble."

" was a good worker and nice to boys who worked with him."

" works pretfty gcod when there is plenty to do."

" 's work is okay, but he goofs off sometimes."

" is a hard worker.'
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Comments by Parents

“I thought the program was real nice. It helped the boys to leara to
work together and to learn to do a good job."

] think the program was very beneficial. learned a lot about
the upkeep of a house.”

"The program was very worthwhile. The boys did learn some, and it
kept them busy."

"] think it was a good thing fer the boys in that they learned some
things most boys rever learn."

%] thought it was real good for the boys."

"] think the program was good. It taught my son how to be regular,
work with others, and think for himself."

"p think this is a good program for boys this age and older. It not
only gives them something to do, but it is something they can learn
which will benefit them all their lives in their own homes regardless
of what occupation they choose."

ii " has learned a lot by working in this program this summer. He

hags done a few things around the house.

Comments by Teachers

" never missed a day of work, and he seemed to enjoy being with

F o the boys. His work was sloppy at first, but it improved with time."
A " takes pride in his work andodlways seems to do it to the best
of his ability. He gets along well with others, and the other students

: [ 1ike him."

"1 have enjoyed working with this past year. He has been one of
i the first boys who really showed an interest in the program.,"

" was a good worker, did an excellent job as a painter."

Q‘j " could do real good work. Sometimes he was a little slow in
‘ going to work."

f {E " was indificrent toward the program.'

3 " liked ro be there and be 2 part of the program, but he didn't
4€{] work too well."

" did a real good job. He was interested and worked hard."

S —————
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" was a slow worker but stayed with his assigned job."

" has been helped by thie program. Working with the other boys
has helped." -

" gets along well with other kids. He did good work, seemed to
enjoy it, and also learned a great deszi."

" has improved a great deal in the last few weeks. He has a

positive attitude."

The comments by the students as reported by the teachers are indicative
of favorable attitudes for the most part. Fewer comments about students by
fellow workers were reported. The comments by parents are favorable almost
without exception. In most cases, the teachers observed positive changes

in skills and attitudes.

COMMENTS ON RESULTS

The objectives of the Home Repair and Improvement Program related to
developing and practicing work skills, improving the economic value of
property, and the development of attitudes. Two principal sources of
evaluative data were reports by the teachers and checklists completed by
the teachers on individual participants. A total of ninety-eight boys
completed the program. This number was twice the size of the number

completing a program planned along similar lines last year.

Based uron the information supp'ied by teachers, the program may

be considered successful. The boys became more skillful as a result
of classes and practice while working on houses in the community. They

were persistent in reperting to work on time, and the absence rate was

low. The economic value of property was raised because of the supplies
furnished and the labor performed. Parents and teachers indicated that

positive changes in attitudes took place for many of the boys.

L
1
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A multiple approach was utilized in meeting the needs of junior
high school boys during the summer. Improvement of skills, practical

experience, involvement in the improvement of their own howes, competent

bagic ingredients in

(@]
(]
]
r}
=

supervision, and an opportunity

the approach. It was felt that last year's program exerted sisr .ficant
PP 8

influence upon the program participants and their neighbors. The

available evidence points to the same high degree of success this year.
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BUSINESS OCCUPATIONS --SUMMER

Senior high school girls from low-income families often sezk post-
high school placement in clerical-secretarial occupations. While many
business courses have been provided during the regular aschool year,

many girls in low-income areas frequently experience difficulties in

completing these courses and effecting job placement,

There exists a need to establish a speciai gset of experiences and
opportunities for sophomores and juniors which combine meaningful,
additional practice on specific skills in typing, shorthand, office
machines, and business arithmetic, with assistance in counseling, personal

grooming, and job interview techniques.

A pilot program for twenty-five student:s was designed and instituted
in the summer school session at East High School. Thirteen students were

subsequently enrolled.

OBJECTIVES

1. To prepare girls for employment in clerical-secretarial or
distributive occupations and/or tc grepare girls to complete
a meaningful sequence of high school courses in their senior
year ending in job placement,

2. To provide assistance and training in personal grooming, charm,
and job interview techniques.

3. To provide counseling and assistance in self-evaluation and
establishing realistic goalé, including knowledge of job

opportunities and requirements.
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provide trainimg and additional practice on specific

skills im typing, cffice machines, fiiing, and busirass

PROCEDURES

Two teachers were employed to conduct the eight week summer
session course. Classes met daily Monday through Friday from 8:00 a.m.
to 12:00 noon. Scheduling various types of actiﬁities foilowed a general
form: 8:00 to 8:55, comuunication skills, grooming, and filing exercises;
2:00 o 9:55, office machine skills; 10:05 to 11: 00, record kgeping and
sales skills; and 11:05 to 12:00, general typing skills. Text books used

in these areas were, respectively: Charm; Office Machines Course, 3rd Ed.;

B
W3
-

Exploratory Course in Business Training; and Gregg Typing I with Gregg

Dt kel it o

Test~Kit. Field trips were conducted to the Fourth National Bank and Trust
Company, Cessna Aircraft Company, Kansas Gas and Electric Company, Innes- 4

Macy (with lunch in the Innes Tea Room), Wesley Hospital, Southwestern Bell

A o AR

Telephone Company, and Aer-0O-Line, Inc.

Course content emphasized the improvement of personal appearance and F
mannexrs. Exposure to social graces and practice of good grooming techniques
were encouraged by & discussion with a make-up consultant and lunching at
the Innes Tea Room. A section of sales skills was devoted to the "selling"
of one's self, by adherence to accepted etiquette in business situations.
Practice was provided in office machine skills by the use of the 10-key and
full keyboard adding machines and calculators. Although all students had i

taken a vear of typewriting previously, a period each day was devoted to the
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improvement of typing skilis with emphasis on business forms. Electric
typewriters were used, Basic record keeping was included as well as
scme basic business mathematics. Successful completion of the course
provided the students with cne unit of high school credit in Clerical

Training.
EVALUATION STRATEGY

The Minnesota Clerical Test was given at the beginning of the
course and again at the completion. Non-test data consisted of an
evaluation form--the Individual Pupil Form. This was completed by the
teacher regarding each individual student in the class. A copy of

this form is included in the appendix of tihis report.

PRESENTATION OF DATA

Certain items of information from the Individual Pupil Form are
presented in Table 60. Because of the relatively small number of
students involved in this evaluation, they will be listed sequentially,

e.g. student A, student B, etc., with appropriate data following.
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TABIE 60

REPORT OF TEACHERS OF CLERICAL TRAINING CLASS

Classes Mgn:éiBﬁa Clerical Test Rank In
Years Attended Pre Post Typing
3tu- In (40 Possible) No. Names No. Names Improve- Course
dent Age Schocl Number A % % 7 ment Grade*
A 16 10 36 55 80 34 56 3rd B
B 16 10 37 5th D
c 17 10 37 : 13th C
D 7 10 37 2 1 2 1 12th D
E 17 10 31 19 11 10th D
F 16 10 40 5 9 5 40 7th C
G 15 10 38 60 50 85 58 2nd B
H 16 10 34 1 1 3 1 11th D
I 16 10 29 8 4 44 8 6th WF
J i6 10 38 29 1C 93 15 9th c
K 15 10 37 &th c
L 17 11 38 44 51 4th A
M 19 11 35 lst B
Means 16.3 35.9
Range 29-40

* Note: Many factors, other than those shown in this table, were used
to determine grades.

Mean attendance was nearly thirty-six classes attended or almost ninety

percent. Absences ranged from zero to eleven. Only one student did not

successfully complete the course, primarily because of excessive abseunces.

Eight students received C or better grades. Gains in percentile ranks for

those who had both pre and post testing ranged from a loss of twenty-four to a

gain of sixty-four points. Only one student showed a loss from pre to posttest.f
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Other data compiled from the pupils' form are presepted in Tables 61

through 64,

TABIE 61

FUTURE VOCATIONAL ASPIRATIONS AFTER HIGH SCHOOL OF TITIE I
CLERICAL TRAINING STUDENTS AT BEGINNING AND END OF COURSE

gg;gigof Students Selecting Each Response
Vocational Aspiration At Beginning At End
Modeling 1 1
College 4 5
Clerical 2
Nursing 2 1
Social work -1 1
Hairdresser or dressmaker 2
IBM 2
No stated choice 3 1%

* Represents student who did not complete course.

The level of aspiration was slightly higher at the end of the course.
One more student planned college, and two who had made no statement at first

made a choice.

TABLE 62

STUDENT PLANS TO ENROLL IN BUSINESS COURSES FOR THE NEXT SCHOOL YEAR

_Il;_u_mp_; of Students Selecting Each Response
Business Course At Beginning At End
Bookkeeping and Typing 6 8
Salesmanship 1 2
Office Practice and Shorthand 1 1
Office Machines 1
None 5 1%

* Represents student who did not complete course.
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All students remaining in the course planned to take further business
training as compared with five who had no such plans in the beginning.
‘Teachers rated all students in terms of employability at both the begiming

.and end of the course,

TABLE 63

- TEACHER RATINGS OF TITLE I CLERICAL ‘TRAINING STUDENTS
IN TERMS ‘OF EMPLOYABILITY AT BEGINNING AND END OF COURSE

= 13 - ' —
= Number of Students Recelv;ng Each Rating ~
Beg1nn1n° of Course C End of Couzse
. Employability Not ) Not
Trait Rated Good -Acceptable Acceptable Cood Acceptable Acceptable
- Appearance
*-Knowledge and .
.use of cosmetics 1 12 10 3
‘  Proper sitting 5 . 4 A 7 6
g and walking
.Wardrobe 5 6 2 5 6 2
> Hair care - 2 il 4 9 !

=Social Graces
+Table.manners, 1 12 11 Y
introductions, etc. :

- Job- Interviewing Not:. rated Not rated

-All responses
_combined (%) 22 69 9 57 40 3

TR

-

.With. the exception of ''wardrobe' which remained_constant; there was
{mprovepent .in every category. The most improvement was in,kﬁowledge and
I

use of.cosmetics, and the use of social graces. :
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TABLE 64
} ' TEACHER RATING OF TITLE I CLERICAL TRAINING STUDENTS
REGARDING IMPROVEMENT IN TYPING
: N = 13 L
- Improvement , Number of Students in Each Catesor
nt Sumber of Students in Each Category

Improved in speed and accuracy
Improved in speed but not accuracy
Improved in accuracy but not speed

Did not improve in speed and accuracy
Erratic typist

HNNDO

Nearly one-half of the group improved in both speed and accuracy.

Only two students did not make gains in either category, Forty-six

assignments were made using the electric typewriter. The median number

satisfactorily completed was twenty-three, Nineteewn hundred problems

requiring the use of the 10-key or full keyboard adding machines or

calculators were worked. A mean of six hundred and seventy problems was
compieted correctly. Two hundred and fifty business math exercises were

(\
agsigned. A mean of one hundred and forty-c¢ix was completed correctly. .

There were twenty assignments in salesmanship and record helping skills.

A mean of twenty was completed satisfactorily. -

i i
Rnraey)

Teachers made comments on some of the individual pupil forms. Some

of these are presented as follows:

| } "s took her Charm books home every night to study posture
- exercises, walking, etc,"

A LA

"Good ability but absences hurt her grade"

""She has a hard time working. She gives up after one try and
sometimes becomes a discipline problem."

[ e 3
[y —— —
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"Could have been above average in this group if she would have
stayed with it."
"Good production typing"

"Tops in machine and math work"

"A very quiet and well-mannered student"

A newspaper article describing the Title I Clerical Training class
~appeared in the Wichita Beacon under the dateline of July 17, 1968. Perhaps
on¢ statement in the article sums up the evaluation. "This is a good class

because of its practical application aspect.,"

The two teachers of the course made these recommendations:

1. Charge a tuition (possibly part or all of it could be refunded
at the completion of the course). We feel that this is important
to motivate the students to continue to attend class.

2. Suggest that the teachers stregs the importance of attendirg
class and be very strict from the first day of attendance and on
afternoon make-up; attendance was one of our problemm.

3. Request that counselors begin earlier in recruiting students for
the program. The enrollment should have been much larger.

&. Contact all high schools that might have eligible students and
explain the class to their commselors. Ask that the counselors
keep a reserve list of interested students even after the class
is filled; several of our emrollees did not show up and we could
have used alternates. B

5. a. Field trips should be continued and become a budgeted iten.,
b. Resource people should be brought into the classroom and
should be a budgeted item.

6. Teach individual differences. Let the teachers choose materials
and course directions as the need arises. ¥

7. Use different texts than used in the regular schoolyear.

8. Consider using Height's Charm books again...they are excellent
and the girls enjoyed them."
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COMMENIS ON RESULTS

The largest probliem encountered in the administration of the Title I

Clerical Training class was the lack of enough students to meet the

proposed enrollment of twenty-five, This seews to have been the result

of poor communications in ''getting out the word.'" For those students who

KN

completed .he course, the objectives appear to have been met. To more

adequately determine if the first objective was wholly met, follow-up

procedures would have to be instituted to determine if students did, in
fact, enroll in further business courses (@nd if they performed better as
a result of Eheir experience in this course), and if they did,.in fact,

pursue a business occupation. Indicatiomns from Table 61 do not strongly

indicate such a trend at this time.

Field trips were considered worthwhile since they gave the student
an opportunity to observe other girls in actual job situations and to talk

with them. TFirsthand information of this type can be very beneficial.
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PROGRAMS NQ? FORMALLY EVALUAIED

Reading

Summcr school reading was not evaluated except as it related to that

PR =N 2w~

-~ 2o el il cwm~ 4 1..
PETC T1ILCIT WaES included

i the Experimental Summer School project, the

oo

cvaluation report of which may be found in another section of this report.
The format of surmmer school reading instruction followed the same outline
as thot which was conducted in the regular academic year. The academic
year program has been and will continue to Ee examined critically with

appropriate reports published.

Summer School Scholarships

Scholarships were made available to eligible pupils in grades one
throuch twelve to attend summer classes in reading,.arithmetic, music,
arts and crafts, typing, swimming, foreign language, and speech therapy.
Courses were designed to meet remedial, developmental and enrichment

needs. A total of 1,721 scholarships were available.

Head T4--%

-
{
1

*-~nroximately seventeen hundred pupils who would enter kindergarten
in Aucust, 1968, were residents in the twenty-four target areas. Many
cf thc=e rupils needed the opportunity of Head Start activities but were
from families of slightly higher income than OEQ guidelines would permit,
A Herd Start program for approximately five hundred of these pupils was
fun¢- ' +- Titlec 1. The program stressed health, nutrition, family involve-
ment. r~zial services, psychological services, language development,

cognitive and perceptual skills and gemeral school readiness.
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ESS FACULTY QUESTIONNAIRE ‘ T 2 *??‘_T"jg‘-“'ON NU_“'-';FR .
o Lloa 3 e 3.
s ChOOl TeaCher Date ) ::(:’:: ::.!:: ::3:: ::2:: ::::: ::?::
1 ' - - . . . A T
; ﬂlrectiona: Read each item carefully and mark o 1z 3 & 5
:  the cclumn at the right which best describes o v s Tyt o 'y
= our feeling about each statement. Please e i
4 Jse a _N_Q'& ,2_ pencil and cornpletely blacken the ==z zzzzz o=z ozIzz sz sz oszzzz sz
- orresponding space, _A_ for Strongly agree, ::(:’:: ::;:: ::3:: :::3:: ::::: ::?::
a for agree a little, N for neither agree or . SO, . A S
Lsagree, d for disagree a lttle, D for K - KRS
- Utrongly disagree. |l 11’; """"""""
' m sumner school program has caused student . 2 o ommmosmmommm o
N rovemnt to be shown by: 3::::: =2z zzZZzz zIIic CIIIt
3 ! 4 prtrtiaind jgebuimied pegenfubeged pufatuguted ::::;
- 1. improved attitude toward school
ﬂZ. higher educational aspiratiom¢s .~ - .
" 3. higher expectation (by students) of school o )
success. this fall 7::::: frpetaguid jdegubniad 22222 peggeguied
{-Jk; greater motivation for doing school work 8 mmm mmmmommmosEm
| . greater expressions of creativity R
6. more perseverance ) 10 =22 z2m =z zzzes zzoz
: B; greater consideration for teacheyrs 11 cr cmmr meme s o
. greater consideration for studemts
. 9. greater desire to share with other students 125 so LT T T
. more independence shown in work habits 13z zmmz zmmm mmer dmm
ﬁg. greater willingness to verbally express 14z zzss sz oz g
ideas 15::::: szzzz =z ozzzzz o oezzi O
: 2. 8reater pride in doj'ng SChOOI work 16::::: prduuiadd petutubaed ::.::: et -
l correctly ' 17 e ceeme oo
. greater desire to listen and follow verbal T o T T
i directions Correctly 18::::: jbefudd il jgeguguint ::::,'-
: ”r*. improved school attendance 19::::: zz=sz oIz ozzmsz .::::: ‘
: j. better coordination 20 2z zmmazommmzommanoozmn
16. improved reading Skills 21 pbeduied prbduted prduetuted ittt oz
: g’17- greater desire to make things 90 i i s s o
1 8. increased interest in scieace (patwre) = =4 oo :
9. more frequent visits to library (to read 23z mmm mmmommowm
‘ - ana check-out books) ) 24 2ITIz IIZTt oz zzzis .::::: v
{ [P. fever discipline problems ' 285 o oz ozmmomEn s .
' 21. In its overall effectiveness, the exper- gg s se sms o
- {1 imental summer school has been a woxth- -~~~
»: L while experience for the students. 28 ez s 1
. 22, The reduction in class size has contrib- 29w s mmoammm Q
" uted positively toward the success of 30 = oz st s oz g
4 [1 the summer program, 31 s sz oz ogm: :::':: :
. Z3. The summer program contained sufficient 3D iz s oz ommm s o
. time for teacher oriemtation. @ o
1 La., The summey program provided well trained 33mwmaz zmmaz wmam T <
(well Oriented) teacher aideS. . 34 Tz oiIzn Iz IImIn oDzl
' 25. The summer program provided sufficient 39 sz zmmnozmmommmmoozmnon
: _" suppli.es and facilities (equipment, 36 = mmmmnozmmrommmmmoznmz §
4 L Claﬁsroom, texts, th.). 37 e R ::::':
¢ 26. Compared with "comparable" non-attemders, @ __ . .
. ., the summer school attenders will be more 38z i mm ,
‘ l ready for academic work this f£all. 1313:::: R
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27. What were the major strengths or effective aspects of the summer school
program?

28, What were the major weaknesses or ineffective aspects of the summer
school program?

29, What recommendations would you make for improved implementations of
the summer school program if it were conducted next summer?

30. Do you think it is better to have summer school in session for two or
four hours? Why?
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Did you consider the following to be worthwhile:

31L. breakfast? _

vy L S

Why?

32, midemorning snack? Why?

33. field trips? _ Why?

34, over-night camping? _ why?

Incentive activities and classes {sclence, physical education, arts and crafts,
field-trips, camping, and breakfast) were conducted parallel with the reading
classes to promote better attendance which in turn, would hopefully promote a
gain in reading skills, '

35. Do you feel that the incentive classes and activities achieved their goal
. of promoting better scheool attendance? . Why?

36, 1In your opinion would the attendance have been as good if only reading
classes, (no incentive classes or activities) had been offered? Why?

37. List any incentive activities and/or classes that you feel were effective
in promoting better attendance. {List most effective first, next most effective
second, etc. Write none if none were cffective).
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38. List any incentive activities and/or classes that you fecl were ineffective
in promoting better attendance, (List most ineffective first, next most ineffec
second, etc. Write none if none were ineffective).

39, If you could make the decision again would you teach in the experimental
summer school? Why?
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. | ‘ 5 — 2 IDENTIHSAT_ION NUMBER ] . - -
L,SS PARENT QUESTIONNAIRE ozzos fIZTi Zzzst CozzIzn zzss: 72332 ZITtr T ozITer g o
o e e s s, .r. 8
Y e S T W S8 1 e
fame'of Parent Address — Theme 1 T S YT U T
o L2 3 A A
i‘lame of Child ::(:’:: ::.!:: ::?:: ::?:: ::?::
. . ::?:: ::!:: :::2:: ::?:: ::?‘.:
pections fop Maxkins: The columms at the o 12 3 &
ght are headed: V for Very Helpful, 8 for o 1 2 3 4
ge Help, L for Little Help, N for No ielp EP
d n fﬂr mmfulw a“d "ch quﬁﬁtioll (1.’1’) =222 ZIzzz szITzz Tz zzzsk

refully and decide which one of these

swvers best tells how you feel., Across from
8 red numbar that matches the nuxber of the
astion you are answering completely.darken
2 space batween the dotted lines in the
lunmn under the letter that reprassnts your
'“r.

fte in your answers to questione 20~25 in
» space provided.

How much ha:o the experimental sumaer scheol
‘progranm-helped your child to:

1, improve his or her reading skills?

. 2. enjcy reading?

3. read more often at home?

4. express a greater interest in science

" or nature study?

‘5. enjoy meking things?

6. snjoy outdoor play activities?

7. ‘enjoy breakfast? '

8. enjoy attending school? ,

9. show improvement in his school work?

10. make friends?

11. share with others?

12. get along better with his family?

13, erpress hinself better when he talks?

14, follow directions better? :
15. work and play independently?
16, practice courtesy (good manners) at home?
17. spend his summer in & more worthwhile vey!
18, ‘have fower discipline problems at home? -
19, have fewer discipline problems at school?
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Parent's views:

20.

21.

22.

23.

24.

25.
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Do you prafer that your child attend a summer school that lasts two hours
each day, or a summer school that lasts four hours each day? Why?

If you could wke your decision again, would you enroll your child in the
experimental summer school?

Is there auy part of the summer school program that you would like to change?

Which part of the aummer program did you like best?

Did the summer school produce any change in your child's attendance? Explaind

What did you think about the small number of students that were placed in
each class this summer? ’
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‘right

Jame School Date

I:rectlons for Marking: The columns at the

are headed: -V for Very Helpful, S for

me Help, L for Little Help, N for No ' Help
d H for Harmful. Read each question (1-19)
carefully and decide which cne of these

e red number that matches the number of the
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[}sweres best tells how yocu feel. Across from

estion you are answering completely darken
‘the space between the dotted lines in the
[Elumn under the letter that represents your

swer. Write in your answers to questions
(20-25) in the space provided.

How much has this summer schoel helped
you to:
1. improve your school attendance

- (absent less)?

2. improve your school tardies (tardy less)?

M 3. enjoy attending school more?

|} 4. have a better attitude taward school and

education?

— 5. .have a better attitude toward teachers?

6. want:to:learn more?
~ 7. want to do your school work correctly?
_ 8. want to do better in school next year?
9, follow directions better?

..J 10, express your ideas better?

11. have more courage to answer questions

(] in front of the class?

| 112, improve your reading?

13. enjoy reading more?
— 14. read more at home?
15, have more friends?

' 16, get along better with other students?
17. have fewer discipline problems at school?
18.. have fewer discipline problems at home?
19. spend your summer in a more vworthwhile

way by attending summer school?

—

)

\..J

o

. LA
T S I )
I S S AN
ERY Y
Y eI
KRS e Y
Y ERC A
Y ERC )
2 ERNCNE )
Y R S
---------- PRSLA R {
3z s sz sz -
Q]
S oz sz am 7
6 s wr rm e
Q :zon o s s :::::é
[ —
1o sz s s
12 === ==m zzem oz oz
4= s = ===
15 s zm iz oz o
16 o e
e R R —
19 =20 ==p sz oz *---f
20 i mm mm mm
21 s s omem s Cgmed
22 == == osmmmzozmaomm:
P AC R
A R
25 mmmosmmommmmo=
20 === Iz ooz o=
27 === ===z ozmzmozmmzooLbnm
28 z::z zmimmozmmmozmomommm
29 =z :
30 = oz sz oz o~
31 == zzm ozmzn sz o
32 =m0 smnmosmmm o oz
83 oz omem s
34 0 zmn ooz
35 ozmmommz: S —
36w o
B8z e mm s .




136

I}, Student's Views:

(10-12)?
Why?

5
E 20. Do you think it is better for summer school to last & hours (8-12% or 2 hours (8-10)7
i
;

. 21. Is there zry part of the summer school program that you would like to change? (Name the ?

parc or write acael. 1

| Why?

22. Did the science class, physical education class, arts and crafts clags, field trips,

over-night camping, or breakfast cause you to attend summer school more?

E If answer is yes, list activity (ies) or class (es) that caused you to attend.

3 i
4

23, Dbid ybu enjoy having a small number of students in your classes as you did this summer?

A

Why?

| 24..Did you take any classes other than reading this summer?

If answer is yes, list the classes that you took, &

1

SNANE A0 el

25. if you could make the decision again, would you attend this summer school?

| Why ? 3

At‘-‘. v
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D| lections for Marking: The columns at the
right are headed: V for Very Helpful, S for
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S[]e Help, 3 for ?ittle

efully and decide wnich one of these
answers best tells how you feel.
t{ } red numper thatr matcnes
qwﬁstion you are answering completely darken
the space between the dotted lines in the
elumn under the letter that represents your
az}wer.
%=36) in the spacse arov‘ded

Help, N for No H@lp

for Warmful. RKesd each question (1-25)

Across from

tne number of the

IDENTIFICATION NUMBER
3 4 ] 6

.....

I8Mm 507

PRINTED IN U. 2. A, g

Write in your znswers to questions

A[?How much has thiz summer scizool helped you to:

improve your school attendance {absent less)?
improve your school tardies ({tardy less)?
enjoy attending school more?

have a better attitude toward school and
educatio=n?

have a better attitude toward teachers?
want to learn more?

want to do your school work correctly?
want to do better in school next year?
follow directions bettex?

express your ideas better?

have more courage to answer questions

in front of the clasgs?

improve your reading?

enjoy reading more?

read more at home?

. have a greater interest in science and

nature?
enjoy arts and crafts?

. enjoy physical education?
. enjoy breakfasc?

. enjoy science?

. enjoy over-night camping?

. have more frierds?

. get along better with other students.

. have fewer disciplime problems at school?
have fewer dis~‘pline probiems at home?

. spend your summer in a mwore worthwhile
way by attending summer school?
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B: Student's Views:

26. Do you think it is better for summer school to last &4 hours (8-12) or Z hours (8-10)7 :

soemosnel

- iga

Why?

27. Was breakfast weorth the effort of coming to scheol earlier!

VI DR ST e £ VT TETINT D I U et I el T e T AEETUR ML 1 R Y. A a A4 TS AEexL 4 TS M. ST el LT CAMITETR. KD T APAROSTET T Cmet S T R e - IIHY e £ R S - -

28. What summer school class or activity did vou like best? (List class or activity. Writef
y > ¢

none if you did not iike any activity). :

29, What summer school class or activity did you like least? (List class or activity. Write

F
E:

none if you did not dislike any actxrity).

3
30. Is there any part of the summer schoci program that you would like to change? (Name the’
k

part or write none).

K

3 : Why?

31. Did you think the over-night camp was worthwhiie?

E

Why?

32. Did you think the field trips were worthwhile?

Why?

'334"Wou1d you have attended summer school as much if only reading classes had been offeredl
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s ey S

34. Did the science class, physical education class, arts and crafts class, field crips, ;
over-night camping, or breakfast cause you to attend summer school more?

if answer is yes, list activity (ies) or class (es) that caused you to attend. E

Lw
LA

Did you enjoy aving a small number of students in your classes as you did this summerz

Whv?

5. If you co1ld make tre 4s.ision again., would you attend this summer school?

WG

&

it
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INFORMATION FOR EVALUATION OF THE TITLE I ACTIVITIES
FOR NEGLECTED AND DELINQUENT CHILDREN SUMMER SCHOOL PROGRAM

Institution Teacher

d o S

In addition to the detailed information that you are submitting for individual pupils,
would you please complete the following form. Be as brief as you can without loss of
completeness. If the answer to a question is already included in the other material
wbich you are submitting, you may wish to refer us to that material rather than re-

peat the answer.

1. Describe bfiefly:
a. The structure and content of your program or activities.

I AR Y T VI CE R ., T

b. Any other information that you feel is descriptive of your part in the
Title I Neglected or Delinquent Children Summer School Program.




T TR R ER T

3.

Please citc any procedures which you found to be particularly effective

in changing behavior and/or achievement of delinquent or neglected children.
Include ways in which material and special activities were utilized. Include
features of your program which you consider to be innovative.

What equipment and/or material purchased with Title I funds. were especially
helpful to your effort in the prograwm? '

What were the majcr problems encountered in this summer rogram?
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5. Suggested solutions to problems listed in item 4.

6. What do you consider to be major advantages of this summer school program?

7. Please make any additonal comments that you wish regarding your program or
the evaluation.
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SUBJECT TEACHER INSTITUTION ,‘

STUDENT NAME o o _ AGE _ SEX GRADE . ..

DATE ENTERED DATE LEFT NUMBER OF SESSTONS ATTENDED . |
(READING TEACHER ONLY) ACHIEVEMENT WHILE IN PROGRAM:
APPROXIMATE READING GRADE LEVEL: - NOT SLIGHTLY GREATLY

IMPROVED IMPROVED IMPROVED
ENTERING LEAVING

ANECDOTAL RECORDS: (SEE SEPARATE BULLETIN)

1ST WREK - JUNE 10-14

i

28D WEEK - JUNE 17-21
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3RD WEEK -~ JUNE 24-28

4TH WEEK - JULY 1-5

STH ‘WEEK - JULY 8-12

6TH WEEK - JULY 15-19

7TH WEEK - JULY 22-26

8TE WEEK - JULY 29 - AUG. 2
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INTERVIEW FORM
for
INSTITUTIONAL SUPERVISORS
NEGLECTED OR DELINQUENT CHILDREN SUMMER SCHOOL PROGRAM, TITLE I

Would you say the corrective reading program has been of value to
the (boys, girls)?

General comments:

Specific examples:

Have the (boys, girls) displayed interest in reading outside
school hours?

Problems encountered:

Would you say the physical education/recreation program has been
of value to the (children, boys, girls)?

General comments:

Specific examples:

Problems encountered:

Would you say the arts and crafts program has been of value to
the (children, boys, girls)?

General comments:

Specific examples:

What w uld you say has been the effect of the arts and crafts
program on the ability of the (children, boys, girls).to express
themselves?




IV.

VI,
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Do the (chlldren, boys, glrls) appear to be satisfied with the things
they have produced?

Problems encountered:

Would you say the music program has been of value to the children?

General comments:

Specific ~xamples:

What has been the effect of the music program on the chlldren S
ability to enjoy music? '

What has been the effect of the music program on the children's
ability to perform musically?

Problems encountered:

Would you say the business education program : been of value to
the girls?

General comments:
Specific examples:
Problems encountered: | | ‘

Would you say the homemaking program has been of value to the girls?

General comments:
Specific examples:

Problems encountered:
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VII. Woula you say the industrial arts program has been of value to the
boys?

General comments:

Specific examples:
Problems encountered:

VIII. VWould you say the counseling program nas been of value to the
(boys, girlsg?

General comments:

Specific examples: .
Problems encountered:

IX. What do you think is the general reaction of the (children, boys,
girls) to the summer school program?

X. Can you recall any human interest incidents which have occurred as a
result of the summer school program?

XI. What parts of the program should be repeated next summer?

What parts shuuld be deleted?

What suggestions would you have for other changes?

B B e I T SUu U




XII.

XIII.

XIV.
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P

Can you name two or three factors which you feel contributed most
to the success of the program?

Can you name two or three factors which you feel contributed least
¥o the success of the program?

Do you feel that this summer school progran meets some of the most
pressing needs of this institution? -

If not, what programs do you think would be of greater value?

h) 2

How much were you or other institutional representatives 1nvolved
in the planning of this summer program?

-
>

A =

Do you have any comments about the program which havein't been
covered by the foregoing questions?

t .

S TR o T
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Fost-Kindergarten Evaluation Sheet
]  Teacher . gchosl _ No. of Pupils Enrolled
Appropriaceness? woal or Activicy Class Progresg#®
[j 1 2 3 1 &4 1 2 3 4
Creative picture interpretation
Pupil-dicrated stories
.J .
Y.iterature appreciation
B Practice with meaningful
| ] lang:age patrerns .
:} Building vocabulary

Ymproved arriculation and enunciation
Acceptance of self;
establishing self-worch

Building meznineful sccial relationships
B . Acceptance of errors;
cpanness to experience
Noneverbal expressicn
— farth rny*hm erc )

-~ clscrim;na rion

Likenesses and differences in
visual and crzi media
Marhemarical conceprs of size,
pesition, time

.
Successful lesrner benavior
Observacion sklllsewgenerallzation
a about envirorment
— Phvsical coerdination
B Rody development and exercise
Nutritional program
Healch habits. bodv care
d d .- 14

o *KEY *xKEY

1 - Highly Appropriate Number of pupils making progress
- 2 -~ Appropriace 1 - 04 pupils
" 3 - Relatively Inappropriate 2 - 5-7 pupils

4 « Highly Inappropriate - 8~12 pupils

3
L 4 - 3 or more pupils
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2.
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How muck value de¢ you feel the teacher aide has been to the Post-Kindergarten program?

Much Mederate Little None Did not have ‘an aide

Indicate ir what ways the aide was helpful or why the aide was of no help. i}

How much vaiue do you feel the hzlp that you received from the Post-Kindergarten
coordinater has been to the program?

Much Moderate Little Hone Detrimental

mrreeras

Indicate in vhat ways the coordinator helped vou or attempted to help you.

-

What do you feel is the optimum length of rime per day for the summer Post-Kindergarte
program? 2 hours 3 hours 4 hours hours

How long did your Pozt~Kindergarten pupils attend class per day this summer?
2 ‘hours L heurs hours

Did you teach in the three hour per dzy Post-Kindergarten program last summer?
Yes o
eceive some type cf food or refreshment daily as a part of the Post-
If "yes", what? __

Did your purils =
Kindergarten preopram this summer? Yes No

-

How much value do you feel that some type of food or refreshment provided daily is to
-the Post-Xindergarten program?

Much Moderate Littie None Don't Know

Explain:
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Fladont School Grade ARe

- <orm Completed By Date Form Completed

CHECKLIST POR EVALUATION OF THE TITLE I FORWARD
BOUND FROGRAM FOR JUNIOR HIGH SCHOOL PUPILS

. 1. Activities leading to the worthy use of leisure time
xn a. Participation with some proficiency in at least 3 outdoor sports
' b. Cormpletion of at least 3 cabin activities —_—
™~ ¢. Participation in at least.one evening program —
i d. Demonstration of ability to use time wisely without coercion —_—
— 2. Experiences promoting citizenship development
el a. Planning cooperatively for outdoor and cabin activities

b. Participation in coeducationmal activities

¢. Participation in flag ceremonies

i d. Attendance at relirious activities according to personal preference
¢, Display of respect for camp leaders

- f. Following camp regulations

8. Assuming responsibility for own conduct

j « 3. Habits leading to health improvement

. 8. Daily attention to proper grooming of hair, teeth, hands, & body
‘ b. Keeping cabin and camp area neat, clean, and free of refuse
c. Practice of safety particularly with water activities & camp fires
d. Eating adequate balanced diet
¢, Refraining from wasting food
' f. Reporting accidents promptly for treatment
' [: g. Practice of regular exercise
‘ h. Getting adequate rest
- i. Demonstration of pride and concern about personal health

RERRREEN
NERRERED

28 ANECDOTAL INFORMATION (OPTIONAL)

' [] Please comment briefly on the pupil's progress (or lack of progress), problems experi-
i] enced (1f any), evidences of change in attitude, etc., Use back of form, if needed.
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STUDENT _ k PERSON COMPLETING FORM
SCHOOL __ 7 DATE FORM COMPLETED
GRADE AGE RACE
CHECKLIST FOR EVALUATION OF THE TITLE I
HOME IMPROVEMENT AND REPAIR PROGRAM

Description of Knowledges and Skilis Extént of Understanding or Abili
None Little | Moderate Much

" 1. Knows how to plan and estimate a
repair job.

2. Understands the use of hand tools.

3. Understands sequence of procedures in
painting (scraping, priming, painting,
cleanup.)

4. Understands sequence of procedures in
general repair work.

Description of Performance ) Completion, |
Jes ; No

1. Developed a plan for repair, improvement and care of
house and vard.

2. Estimated and computed the labor cost of house improvement.

3. Estimated and computed the material costs of house improvement.

4., Used and properly cared for paint brushes.

5. Has used hand tools in maintenance and repair work.

e R A o | A e ———— T £, T T Srbtoms
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Survey of Attitudes

Toward Own House

At Beginning of Program

At End of Program

Good Indifferent | Poor

Good

Indifferent | Poor

"lAs observed by the

teacher

ﬁﬁs’indicated by parent
in interview

Other. If any,
please list.

“ -

_ other.
' |please list.

“""Toward Work

At Beginning of Program

At End of Program

Geod Indifferent | Poor

Good

Indifferent Poor

’ lothel' .
' |please list

. As observed by the
-~ |teacher )

s indicated by parent

* in interview

ther. If any,
lease list.

Toward Self

At Beginning of Program

At End of Program

Good Indifferent | Poor

Good

Indifferent | Poor

.}As observed by the
- |teacher

iAs indicated by parent

lin interview

If any,

Toward Others

‘ At Beginning of Program

At End of Program

Good Indifferent | Poor

Good

Indifferent | Poor

s observed by the
teacher

' |As indicated by parent
“lin interview

If any,
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trendance Information

:udance: Gomner f Days Preosent Number of Days Absent

J . At et ey

- Nighar ot Deve Tardy

' i
at
~ Anccdr Tntormation
L
A Coorents made by the follicwing:
4

'
W}
> -d

e e —— Py
2

- v - - f

u Totiow Workers _ ;
ks

;

X 1
_ 3

b.

2

%

}
1)
-
o
i3
T
%]

- + ———— —— -

(=

—— - - — ——— —— — -

ccmments or ~bservaticons:

—

———— o —

frmss e e e
5
)1
n

- a = Ry

TRl = B IR T e T T e




158
Business Occupations--Summer
Individual Pupil Form
Name Grade Next Year Age
. T
Number of Sessions Attended
Teacher's comments (if any) about attendance:
Plans after high school as indicated at: g
the beginning of the course. 3
- the end of the course. .‘c.
s List business classes that pupil plans to take next year as indicated at: g
the beginning of the course. L
28 the end of the course. ‘ - - . ¥
!: Field trips participated in (list by number from outline).
- Pupil's comments or reactions to any (or all) of the above field trips (optional).
"
g i \“
s
:,f -y ,
? - Work experience (1f any). .
- ]

3
3

RN o s e 3oy mespmr s i v oy Ww‘w:m—-m- ron v s Canery




Minnesota Clerical Test
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Beginning of the Course

End of the Cours~z

Raw Score -

t. Percentile - Rank - " ‘Raw Sc

ore Percentile Rank

- A i i w % ww a
12 Fi '-i SIS “
" " < .- -

M By
)

oy -.) i

e 1 Feaes s A s py e s

Make the follow1ng ratlnzs

in terms of emnlovabllity

Peacher-made-testg——~ -

] AALETE LR R L PN I R R SR B Y PO

T MO NIRr EIUBIE LS A ML S NATIN F AR YT SN TR ¢

ar rarrer e A

L L e 3

DT L R A i L

Beginning of the Course __End of the Course
e U B¢ 1011« I | Acceptable | Not ** 1t Godd | Accéptable {-Not
Appearance Acceptable Accept
Knowledge and use . ...l ..} . N .
of Cosmetics
Proper Sitting B R EPYCN P
and Walklng
Wardrobe .
Hair Care
Social-Graces. (Table-.mane-~. |- e
ners, introductiocas, etc)
Job Interviewing _
ng, - . S
Salesmanship-and. Record Keeping Skills .- R AN PoRAY
Number--of- legsons -satisfactorily completed - - -
et cveasimns o s . . i Z 3 & 5-. % :
]
Teacher made-tests- - - No: Right.. . -
"No., Pbssibie : ‘
Alphabetic Filing- -~ . .
é SRS 30 S SV NT TR ;‘dE LR ol . Y, Lonial e
Number of Iessdns “satisfactoily complete
et e ot oo . 1 . 2.. 3.. & 5. .. .

‘No. Right

-+No+» Possible

oo

L e e

PO vy et n

-
¥
i
PG T o T
- w e
A
P ] N
N ® K
‘.
"
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Office Machines (Ten Key, Full Bank, Rotary, Key Driven)

Number of Problems correctly completed

L =

Using Electric Typewriter

Dusiness Math exercises: Number correct Number possible

— Beginning of the Course

End of the Course

- Speed (gross wpm)

Accuracy (errors per min.)

Lowd’

l

__Any Other Comments:

Number of production exercises satisfactorily completed

L

koyed

oA B st acmai s TR
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OUTDOOR EDUCATION--SCIENCE
Summer School 1968

PRELIMINARY COPY

Outdoor educarion provides the opportunity to take boys and girls beyond
the four walls of the classroom. This new environment enables the educa-
tional experience to become as real as the world itself. Could there be
a better way toc help children develop an understanding of ‘‘man’s role in
harmonious living with nature?"

I. Objectives
A. Help each child

l. To develop an awarenz2ss of his natural environmeant

2. To increase his skills of observation

3. To improve his ability to classify objects accerding to
common characteristics

4. To develop an inquiring attitude toward natural phenomena

II. Procedures

A. The major emphasis of this program is on personal involvement,
a confrontation with the realities f the moment. The variety
of activities is almost limitless. The areas of interest might
include bird study, insect classification, interdependencies,
plant identification, weather, magnets, or physical and chemical
changes.

The prégram concentration is on experiences available on the
school grounds or in the immediate area. Longer field trips may
be used as a spring board to develop other aspects of the curri-
culum. Creative writing, reading, music and art projects can
all be developed around the science theme of the second grade
summer school program,

B. Suggested daily lesson plan

8:00 - 8:15 a.m. Opening

8:15 - 9:00 a.m. Outdoor Experience

9:00 - 9:15 a.m. Recess-restroom

9:15 -« 10:00 a.m. Language Arts Activities
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C. Activities for outdoor experiences
1. Suggested field trip experiences
a. Walk in the neighborhood to observe:

Kinds of trees

Kinds of flowers

Kinds of birds

Kinds of animals (baby animals?)

b. Concentrate on use of the senses:
Sounds heard
Touching various objects
Smells identified
Different tasts {indoor activity)

c. Take a walk in the neighborhood to identify geometric shapes:

Squares
Rectangles
Triangles
Circles

d. Go for a walk to identify animals ia your own backyard:

Grasshopper Praying mantis
Dragonfly - Ant

Snail Wasp

Ladybug Minute animals

e. Visit homes where there are:

Vegetable gardens
Flower gardens

f. Visit a fuod market:

Vegetables (clasgify according to shape, color, size)
Fruit

g. Visit the zoo

h. Visit a place where fossils can be found:

Museum Rock and Mineral Cludb
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i. Visit places where freshwater ponds or streams are located:

Plant life
Reeds Shrubs
Waterlilies Ferns
Cattails Mosses
Marsh grasses Mugshrooms
Trees

Animal life
Squirrels Frogs
Crickets Turtles
Toads Water snakes

j. Identify matter--alive, not alive
2. Suggested areas of concentration
a. Animals
Ways they differ

Ways they are.alike
Classification by:

Size Locomotion
Covering Cold blood-warm blood
Legs Lung breathers~-skin breathers

Kinds of birds
Insect metamorphosis

Frogs Flies

Caterpillars Mosquitos

Grasshoppers Bees
Ants

Animal-plant cycles
Food cycles

Terrarium
Wormery
Animals signs

Homes Stripped trees or shrubs

Tunnels Diggings
Tracks Droppings (scat)

Insects--clasaif}
Size
Color

e e o SRSREEIRAL M L j0a e BT Ty Ty
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Feeding and caring for animals
Salamanders Fish
Argleworms Frogs

Listen to bird calls
Identify any?

b. Learning about plants
What plants need
Uses
Classification
Fruits
Vegetables
Ways of starting new plants

Growing seeds
Keeping reccrds

Ways seeds are scattered
Moisture loss from plants

The age of a tree (if a tree stump is available)

c. Explaining earth science

Rocks ~ classify different ways

Size Texture

Color Changes in rocks
Shape Soft-hard

Kind

Soil -~ classify
Kinds
Texture
Color

The measuring water loss from soil
Evaporation (after rain)

D. Language arts experiences

1. Write a group chart story following a walk in the neighborhood.

AT R R e LA Y

2. Develop a list of items observed during a walk. Use this list
to classify items according to various characteristics.




10.

11.

12.

13.
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Keep a diary of daily events.

l’.’vi'—a inds’nviﬂun" abtrmdnn ahatite am mibdame Aaakd?a.. Vo P T S
wa il adivigua:r 8Tfriads &acdidut an oucadort aLLivVily,. LOuls LI

into a classroom book.
Write poems about some aspects of your class work. Illustrate.

Print a newspaper for your class with each'child contributing
an article.

Select words commonly used in your -class and learn to spell
them.

Write letters to parents telling about classroom activities.
Write imaginative stories about animal life.
Write thank-you letters whenever appropriate.
Do role playing.

Read or share library books.

View and discugss films and filmstrips.




